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Languages — Japanese 7 to 10 (Entry)

Context statement

In Languages, students communicate and make meaning in the language being learnt; they reflect on the interrelationship between language, culture, learning and identity and thereby
develop their intercultural capability.

The Australian Curriculum: Languages is organised through 2 interrelated strands:
e Communicating: using language for communicative purposes in interpreting, creating and exchanging meaning

e Understanding: analysing language and culture as a resource for interpreting and creating meaning.

The 2 strands are divided into sub-strands which reflect dimensions of language use. Across the year levels, the content descriptions in each sub-strand present a development
sequence of knowledge, understanding and skills and the related content to be taught and learnt. These sub-strands are further organised into threads that provide a deeper level of
detail. Each content description has a number of elaborations as suggestions for teaching at each year level. The processes of listening, speaking, reading, viewing and writing are
integrated across all content descriptions.

The Australian Curriculum: Languages provides a number of entry points, or pathways, into language learning, Foundation to Year 10.

This Japanese scope and sequence is for second language learners, that is, learners who are learning the target language at school as an additional, new language.
Teachers will make appropriate adjustments to the curriculum to cater for the range of learners and for their context.

For the second language learner pathway, there are 2 learning sequences:

e Foundation to Year 10 sequence

e Years 7 to 10 (Year 7 Entry) sequence.

The South Australian Languages Scope and Sequence provides:
e achievement standards written in dot points with key verbs highlighted to provide clarity and to emphasise the progression of achievement
e explicit plain English interpretations of the content descriptions at each year level
e advice through content elaborations for each content description to support understanding of the content, context and level of learning expected at each year level
e all structural elements of the Australian Curriculum presented in a cohesive way as a guide on planning interrelated teaching and learning experiences
e aconceptual approach to expose students to deep inquiry to develop transferable skills, knowledge and understandings

e anintercultural language learning orientation to develop respect for diversity, an openness to multiple experiences and perspectives, and the capability to reflect on their
own cultural identity and positioning

e amultilingual literacy approach, recognising that learning languages contributes to students’ literacy in English, in their own languages and across the curriculum.
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Achievement standards

Year 8

Languages — Japanese 7 to 10 (Entry)

Year 10

Skills

By the end of Year 8, students:

e interact with one another and the teacher in classroom routines and activities, exchanging
greetings, wishes and information about their personal and social worlds

e use gestures and formulaic expressions appropriately

e comprehend and respond to familiar questions, and instructions using rehearsed and some
spontaneous language

e ask for assistance and clarification

e pronounce voiced and unvoiced sounds, long vowels, blends, double consonants and high-
frequency loan words with developing rhythm and intonation

e read and write texts in hiragana and katakana, with some kanji for numbers, days of the week
and high-frequency nouns, adjectives and verbs

e identify key points of information in short predictable written, spoken and multimodal texts,
understanding descriptions of people, objects, places and activities

e use non-verbal, visual and contextual cues to assist in making meaning

e use rehearsed language related to their personal world to convey information in both written
and spoken texts

e produce short sentences involving nouns, verbs, common counter classifiers, and adjective,
noun and verb predicates

e apply correct stroke order to all characters, and use appropriate punctuation and textual
features in texts such as captions, greeting cards, profiles, emails or timelines

e structure sentences using correct word order and link information using conjunctions

e translate and interpret short spoken texts, explaining Japanese gestures and expressions
that do not readily translate into English

e adjust their language to suit different contexts and situations, for example, the use of
appropriate titles and forms of address

e respond in culturally appropriate ways to interactions with other Japanese speakers,
such as bowing when greeting, and using appropriate eye contact.

Skills

By the end of Year 10, students:

e use written and spoken Japanese to interact with peers, the teacher and other Japanese
speakers to exchange information and opinions about personal interests and experiences

e share information, with support, about broader topics of interest, such as education, travel,
sport, teenage life and popular culture

e use set phrases and modelled language to transact and make arrangements when
collaborating in shared tasks and activities

e ask and respond to questions using spontaneous language
e provide explanations, opinions and reasons

e maintain and extend interactions by requesting repetition or clarification and by using H\ 35

e apply appropriate conventions of pronunciation, rhythm and phrasing in speech to allow for
others’ use of H\V\ D5

e read and write hiragana and known kanji, read katakana, and write familiar katakana words,
including elongated vowels, double consonants and contractions

e analyse and extract information from a range of spoken and written texts and
multimodal sources

e understand gist and predict the meaning of unfamiliar words and expressions from context,
grammatical and vocabulary knowledge

e create and present informative and imaginative texts, taking into account audience and purpose,
such as by using T form and plain form

e extend or qualify their message by using adverbs and link ideas by using conjunctions

e translate and interpret texts, explaining words and expressions that are difficult to translate
and those with embedded cultural meanings

e describe their reactions to intercultural experiences and reflect on how their own assumptions
and identity, influence and are influenced by their language use.
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Languages — Japanese 7 to 10 (Entry)

Understandings

By the end of Year 10, students:

e recognise the nature and roles of the three Japanese scripts, understanding that
hiragana represents the basic unit of Japanese sound, kanji represents meaning, and
katakana is used for borrowed words

e use the hiragana and katakana chart as a tool when writing and reading, recognising
their systematic nature

e know that hiragana and katakana are pronounced identically and that the pronunciation
of borrowed words is determined by the Japanese sound system

e understand and apply grammatical concepts such as the use of particles and conjugation
of present, past, positive and negative forms of verbs

e understand and use \* and & adjectives, and apply the rules of counter classifiers

e explain how language and behaviour change according to participants, context and relationship,
and that politeness and respect are expressed explicitly in Japanese through greetings,
vocabulary, formulaic expressions and actions

e understand that languages and cultures change over time, and provide examples of how
languages borrow words from one another

e make connections and comparisons between elements of the Japanese language and culture
and their own, identifying how languages reflect ways of thinking and behaving

e identify how Japanese values such as humility and harmony are reflected in language,
such as by deflecting praise, softening responses with expressions and using indirect
forms of refusal or disagreement.

Understandings

By the end of Year 10, students:
¢ identify the functions of different scripts within texts: how hiragana is used for particles,
conjunctions, verb and adjective endings; katakana for borrowed words and some

onomatopoeia; and kanji for nouns, verb and adjective stems

e apply their understanding of kanji to identify word boundaries and know its role in assisting
with the identification of linguistic elements

e distinguish between $ < ') %7 and 3+ Y) #¥%¢ and recognise that kanji can be pronounced

differently using & (on) or FIl (kun) readings.

¢ understand the function of verb stems, and of C form and plain form verbs, and conjugate
a range of verb tenses and forms

e apply their understanding of conjugation to produce negative and past adjectives
e identify and use a range of case particles

e use metalanguage to describe and compare language features and rules of
sentence construction

e choose between using polite form or plain form based on age, relationship, familiarity,
context and text type, such as using plain form in a personal diary

e understand that languages change over time through contact with other languages and
cultures, and identify the particular impact of technology and media on contemporary
forms of communication

e explain how Japanese cultural values such as the importance of community, P(uchi) and %+
(soto), respect, and consideration for others are embedded in language and behaviours.
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Scope and sequence

Strand: Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning.

Sub-strand: Socialising

Interacting orally and in writing to exchange ideas, opinions, experiences, thoughts and feelings; and participating in planning, negotiating, deciding and taking action.

Thread: Socialising and interacting

\(F1)

Interact with peers and the teacher to exchange
greetings, information about self, family and school,
and to express likes and dislikes, using modelled
language and gestures.

Students:
e exchange greetings depending on time of day, for
example B3 L) TTFVWFEF T, ZAIZEIL and

use appropriate titles and terms of address, such
AW

as~LHE or~T A

e share information about self, using modelled
language and gestures, for example, U 2 L & 9

A\ N including bowing to show respect

e exchange personal details with classmates and
teacher through role-play or short interviews using
modelled language, suchas $7% F A I3[ T

Mo MIRIZTT. LTI, +=F T
or bR EAR? MF? +=oF

e express likes or dislikes, for example, R R—"V H%4F
ETCT 7oA FETT LW IEBLoL

Year 8

Interact with peers and the teacher to exchange
information about self, family, friends, school and
local community, and to share feelings and
preferences, using language and gestures.

Students:

e exchange aspects of their personal and social
worlds, for example, when describing friends,
family, pets, teachers, school and
extracurricular activities, and asking and
responding to familiar questions, such as X

REARFTT A, BREVGFETT D

e express feelings using modelled language, for
example, BRI RZITT, 290\NF L
oo TLWTT, ¥EXELET

e share experiences, likes and dislikes using
modelled language and cohesive devices, such as
conjunctions when sequencing or elaborating, for

example, a recount of a trip to a local tourist

> &5 U
attraction, BB B (2, /NOwvHIIT%F L7,
IS, TAIETLFELE, NavyHalflL

ENFETT, TH, 20 nF Lk,

Year 9

Initiate and develop strategies to sustain interactions
in familiar contexts to share opinions, ideas and
feelings related to own and others’ experiences,
relationships and interests.

Students:

e initiate conversations and develop strategies
to sustain interactions with others, such as
when asking for clarification or confirmation,
or acknowledging and showing interest, using
modelled gestures and expressions and & \* D

5, suchas HH. TITITH, IFALEH?
N, W, YA

e use levels of formality for everyday exchanges
such as apologies, for example, 8§ T < &> T
TAHAIEA, THA | and for thanking,
inviting or congratulating one another, for
example, X =Lz HY)HLH, \Wo L &
WASATEZLEEAD, BOHTELHTE
WE g

¢ share thoughts and feelings about
significant events in their own lives such as
birthdays and holidays and, with support,

make comparisons with those of teenagers
in Japan, for example, L2 B IZIZ < D 1=

/inE/f—--ﬁ’—,f_f(“bf:o Z:)’be:
B FXTARELSHPRT, £OLA
>=T7

Languages — Japanese 7 to 10 (Entry)

Year 10

Initiate and sustain interactions in familiar and
unfamiliar contexts to express and explain opinions,
ideas and feelings related to own and others’
experiences, relationships and aspirations.

Students:

e sustain interactions with others using
language and gestures, for example, &H\ D

5 suchas HdH. £IHITITH, 1TAYLD?
NAo. W, YA

e extend conversations by providing reasons for
own opinions or planned actions, for example,
RAYTY, 52> E=TEVWDILN %
L

e express opinions about experiences of teenage
life in Japan and Australia, incorporating

conjunctions and adverbs, for example, Y72
AR BATTHAEEOIE T, BA
ICWBWABRARIHYETHR D5 BRDK
NETHIFETT

e explain ideas, feelings and aspirations, for
example, YA —H"KF=TY, o6, 0—
FITRVEWTT, ZARICTHYA—DFET
I0? $ITVWTTH, Fald BAEHNIGFET
T L EBEITRYZWTT,
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Languages — Japanese 7 to 10 (Entry)

3B
e share ideas about who is part of their A and

zx
gk relationships, with teacher support, for

example, —HWF IR K613 —TF . D
5. ADDATVTT . KIEOA T BEIL?

Key concepts:
identity, respect, community, interculturality
Key questions:

e What is identity?
e How does my identity change in different situations?

e How can we show respect through the language choices we make?

e Can we belong to more than one culture?

Thread: Taking action and transacting

\(F1)

Participate in shared activities and transactional
scenarios with peers and the teacher using
modelled language.

Students:

e participate in activities such as physical, board
or digital games using rehearsed and set phrases
in Japanese to give guidance or support, such as

BOE. HE VLY. bt |, 21
foo Xhiah. EOE>f. UL LS
322, BAEST . DFREN?. £R
NE?. — =.

=1

e work with a peer or in a group to complete
activities involving multiple steps, for example,
following a recipe to make X T Z I, HZDHX°

T TEETLor BYHAH
e participate in modelled scenarios that involve
ordering and purchasing goods such as food

and drink, using appropriate formulaic phrases
and gestures such as nodding, for example, ¥

LTV, 6%, BRArwLET,
W< 5T,

Interact in transactions and collaborative activities
with peers to plan and make arrangements, such as
obtaining goods and organising events.

Students:

e plan and participate in presentations or videos
to showcase their Japanese language learning
to the school or local community

e interact with peers to organise an event such as
a class party or cultural celebration, or
role-playing the purchase of required goods,
such as foods and decorations

e make arrangements to meet with a friend and
decide on place, time and activity using indirect
disagreement to soften responses or refusal, for

example, 9(5&;501,:7—-:—7\ 2LIEAD. K
E&aati% £ - Z'”o

Key concepts:
relationships, perspective, respect
Key questions:

e How do our relationships affect the language we use?
e s there a right or wrong way to communicate?
e How do we form opinions?

Collaborate with peers and others to make decisions,
plan shared activities and transact to obtain goods
and services, using modelled politeness and respect.

Students:

e collaborate to plan shared activities that
involve authentic or simulated transactions, for
example, when arranging a group outing or
presenting a performance, using set phrases
and modelled language

e transact and make decisions about goods and
services, such as ordering in shops and
restaurants, specifying size, number and colour
where relevant, and commenting on products,
forexample, BZ DA T2z 2K ¥
W BLWLZHITTHR DHETTnLHA
eIV, "™bHuwTdi

e engage in social transactions such as
presenting gifts, accepting and declining
requests and invitations, making excuses and
apologising, and using protocols for politeness
and respect suchas, BRIV F TT 9,

TEERIEIE L - X, EIEEEH;U:“")’(‘#

Year 10

Negotiate with peers and others to plan and
engage in activities, events and experiences by
contributing ideas, considering perspectives and
engaging respectfully.

Students:

e negotiate respectfully with peers to choose
a social or community cause and decide
how to take action, for example,
participate in a local clean-up event, or
fundraise for victims of a natural disaster

e contribute ideas and engage in role-play
scenarios related to travelling or living in Japan,
such as, interactions with a host family, using
public transport, purchasing goods or giving and
receiving gifts at social occasions, whilst noting
cultural considerations

e plan a whole class or school event or celebration,
suchasa DA LI D\ or |d7 & considering
perspectives of all participants and negotiating the
outcome

e use the polite form and plain form to show
respect depending on context and audience, for
example, when communicating with a close
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Languages — Japanese 7 to 10 (Entry)

. BEBICAWHNZRIEAHD,
TYH, 7L &9

(PR

e soften responses, for example, when
purchasing goods, 2L\ TF 4, TH. bs-

7::‘__# P23k 3)
rguwr B uwiyg,

friend, \M > L &£IZ B I29T< or with the teacher
orotheradults, \\ > L L IZEBNIZITE I HA
N?7EEH., ¥OTL&LID,

Key concepts:
transaction, roles and responsibilities

Key questions:

e How does role-play in different scenarios help us learn about languages and cultures?
e What language choices are we making when we borrow, buy, sell, swap and trade?
e How can we share roles and responsibilities and work together?

Thread: Building language for classroom interaction

\(F1)

Participate in classroom routines and exchanges
using modelled language to ask for help, repetition
or permission, follow instructions, and to give
praise and encouragement.

Students:

e use set phrases, formulaic expressions and
gestures for classroom routines such as opening
and closing lessons and responding to roll call, for
example, T Y 2, 1L\, B EF (E,
WwWEg., WEHA

e use visual aids such as posters to ask for
clarification, for example, ~ |& %\%’(‘\ﬁ’(‘\?‘
. THWEXR—TT H or permission, for
example, k1 LIZIT>THWVWWTITH, to

apologise for lateness or interrupting, for

example, BE<NTITHILTA, THIEA.
L& > VNN TT A, toborrow classroom
objects, for example, A A U2 &9 L TL £
W IFLIT AL, HY F T 5, and to give praise
or encouragement, for example, AL > T, £

{TEFLE

Year 8

Participate in classroom routines and exchanges
using familiar language to ask and respond, make
requests, give and follow instructions, and to give
praise and encouragement.

Students:

e ask and respond to questions for clarification and
to show understanding, such as, Dance |3 B A& z&

TR TT D Dance [ SBAREZETHYS /BY
Dy TH I EW b YELE NV A B

VEth THECADI— E BRSVLET

e give and follow simple scaffolded instructions to

complete an activity, get organised, or help
i;‘\\l, & " &H li;’mji/v
peers, for example, &=#) | 4K & ¥ 9 1IH-

TENNT ) 5> TLEX W
e praise, compliment and encourage others, for

example, EE%Z TTHRNWTTHRELTEFL
e T TV BHIB LD ALY FL LD

e ask about and clarify the location of classroom
items and materials by understanding the use of

CZHYL suchas, 2. £ 2. HZT . L2 and using

Key concepts:

transaction, collaboration, respect, negotiation, perspective

Key questions:

e Why is it important to collaborate?
e How can our language choices convey respect?

e How do we negotiate decisions when we have different ideas and opinions?

e What happens when we consider a scenario from a range of perspectives?

Interact in classroom routines and exchanges such as
clarifying, apologising, enquiring, and complimenting.

Students:

e participate in classroom routines using modelled
language to request clarification, for example,
TRAMIFMBTTD, P> YE->TLE
T\, to apologise, for example, ¥4 X F A .
Ly <<7\WEhHhdT#Z LK, andtoaskand

nhA L
respond to questions, for example, Z ) £
REHmAHrETH

e participate in class discussion with support, such
as key grammar notes, and ask questions and
offer opinions, for example, £ ) B\ Z ¥4,
2FELHRRWVTYT

e give compliments to one another, for example,

LLTEFEF LA, YEHNLEFTT A

e develop metalanguage to discuss language
£y L Fw &5 L & W

L
features such as )38 . & 38 and &3

Year 10

Interact in classroom routines and initiate
exchanges to clarify, apologise, express gratitude,
and provide and request feedback.

Students:

e initiate classroom interactions to request
clarification of words, phrases and instructions,

WA
for example, £’ 3\ ) BB T 0 RO T
VNI TTH?

e express gratitude by thanking others, for
Al -2
example, B&#H W2 LE T or F 15 - TL
NTHYH ¥ H TI\WZF T and offering to

do something for someone else, for example,

FEEWELLID, OY EITITH?

e provide and request feedback by asking for or
offering opinions, for example, ¥ ) B\ ¢
5. HH L B\TT, and by questioning or
making suggestions, for example, ¥ 9 L TX

AR

R—VEE WL LEN?AR—Y Y K

b7
B CE%RTLLID?2HEBNIT ) ANV
rEwxv
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e use appropriate language and behaviour when
giving and receiving classroom objects, for
example, £ 9%, HYDLITITVET

e follow simple instructions to complete an activity
or to get organised, for example, 7z > T £

\/\o E_/\Q\\/b— 70'::7:13 - T < f‘jir \/\o

modelled prepositions, for example, ZA U'2 (&
EZIZHYETT—TILDOLIZHYET,

e use metalanguage to discuss and compare
language features, for example, Z#LI3EHZE T

b B ZICHY 2T B B .2
A D -
EE 2t 2% T,

Key concepts:
roles, routines, politeness, procedure

Key questions:

e What roles and routines do we need in the classroom and why?

e What’s the daily language of our classroom?
e How do we show politeness?

e What skills do | need to give and follow instructions effectively?

Key concepts:
respect, perspective
Key questions:

e What skills do we need to share opinions respectfully?
e What language builds a respectful classroom?
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Sub-strand: Informing

Obtaining, processing, interpreting and conveying information through a range of oral, written and multimodal texts; and developing and applying knowledge.

Thread: Obtaining and using information

Year 10

Locate key points in simple or familiar informative
texts, and organise information through listing,
matching or classifying.

Students:

e locate and match key details such as name,
age, place and price from familiar texts such as
conversations, profiles and menus

e read, listen to and view texts such as video
clips, websites, brochures, labels and
packaging, with support, and organise key
points in a new way, for example, in a list or a
personal vocab dictionary

e organise and classify results of class surveys on
topics such as students’ likes and interests,
family, activities or habits and record in a table
or diagram, for example, ' % Zl3 A I %

B NzTh, HEB 1% LI T

Ln3zo
AR AL ZITITTETH,

Identify key points, topic and gist in familiar

informative texts, and process information through
recording or sequencing.

Students:

e identify and record key points of information
from texts such as websites, advertisements or
announcements on topics such as popular
culture and youth life in Japan

e identify topic and gist in familiar texts such as
conversations, emails and video clips

e identify cultural values reflected in a range of
texts, such as the use of symbols, signs or images
in advertising

e process information in a new way, for example,
by sequencing activities chronologically after
reading a timetable, timeline, chart or itinerary.

Extract facts and opinions from a range of
spoken, written and multimodal texts and
interpret information through noting,
comparing or making connections.

Students:

e extract information from a range of media
texts, such as television weather reports and
articles and compare key facts in graphs, charts
or diagrams

e read or view informative and persuasive texts,
for example, print, television and online
advertisements, noting text purpose and
language use

e interpret information in personal texts such as
blogs and diary entries by making connections
between stated opinions and own opinions.

Select information and identify multiple
perspectives in a range of spoken, written and
multimodal texts and analyse the information
through examining, rating and reporting.

Students:

e listen to and view texts such as interviews
and documentaries about popular topics and
contemporary issues to identify multiple
perspectives

e analyse information from a range of print or
online sources, for example, to rate travel and
leisure options for young people travelling in
Japan, LADAEAIRE THLEHWTTHN

RNAYVEEBWET, EENLREFT=
BRE» Y T, NI TABERCS WD
NUESE

e examine how the news portrays information
about world events in Japan and Australia,
reporting similarities and differences, for
example, by comparing articles and TV
broadcasts, and examine the level of
information given depending on audience

e examine news articles or websites related to a
specific social, environmental or cultural issue
and rate the reliability and quality of
information in a written or digital report.

Key concepts:
information, processing
Key questions:

e What is the difference between fact and fiction?
e How can we locate the information we need?

Key concepts:
perspective, analysis, reliability

Key questions:

e How do we know what sources of information are reliable and trustworthy?

e What processes could we use to analyse and evaluate a text?

e Where can | see culture reflected in texts?
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Thread: Conveying and presenting information

\(F1)

Share information related to self, familiar
places and people, with a variety of
audiences, through structured written,
spoken or multimodal texts.

Students:

e share factual information with the class about self,
peers or familiar topics, using labels, captions or
descriptions

e report on events and activities in their personal life
or school context, such as through a digital post,
class talk, labelled diagrams, charts or illustrated
schedules, for example, TDH) . v AH—%=LFL

T=o AOF—LIIHNBFEL=

e share a profile of a well-known person in Japan or
Australia, with peers, community members or a
sister school, including details, for example, ¥

7z
L. %F< . and =R 2 ¥ suchas B NE

0)\ Z’j—s—\\/\ 7\’)\%<\ Z\\:) \13\:’)0

Year 8

Present information about personal world and
aspects of lifestyles in Japan and Australia, to a
range of audiences, through spoken, written and
multimodal texts.

Students:

e present information about their daily routine
referring to specific times and using conjunctions,
to share with peers and the teacher, for example,

REEBR. /\BF¥IIERIZITEFE T, —BFEB
IEEBTT, T LT, ZBHEBIEITHIFET
¥

e present information about their personal world,
such as an introduction to their family,
neighbourhood or a week in the life of an
Australian teenager, for other Japanese speaking
peers or potential exchange students, for
example, in a subtitled video clip

e present about aspects of lifestyles in Japan and
Australia, such as young people’s interests,
school life and local cultures, using formats such
as data displays, charts or graphs to identify
similarities and differences, for example, 574 —

AEZ)T7EKTT, T, BRRIETY,

Convey and present information and ideas about
broader topics of interest, to a range of audiences,
using familiar types of texts.

Students:

e inform others within the school or beyond of
aspects of traditions and cultural practices in
Japan or Australia, using multimodal
presentations, such as fashion trends or ways of
preparing and eating food in different regions
and/or seasonal influences, for example, & 2 D

A F and N

e present a report for the class, school or wider
community on perspectives and ideas from
fellow students about a current school or local
issue, for example, explaining the results of a
peer survey about possible food options in the
canteen using formats such as timelines, graphs
or tables and appropriate descriptions

e write a procedure to instruct others, such as,
how to get to a particular location, how to play a
game or sport or how to prepare their favourite
food, using T form with support.

Languages — Japanese 7 to 10 (Entry)

Convey and present information, ideas and
multiple perspectives using diverse types of
texts, to engage a range of audiences,
considering context and purpose.

Students:

e present facts and issues to others using
appropriate text structure and language
features to engage a range of audiences, for
example, by publishing an informative comic for
younger students or presenting a mini
documentary to peers with subtitles and
captions

e convey information and ideas, for example,
publish an informative guide for students from
Japan on a local community website about what
they could do and expect in that area

e inform others in a presentation for the school
or wider community about events or issues that
involve multiple perspectives and ideas, for
example, describing how significant events and
issues are depicted in different forms of media.

Key concepts:
sharing, presenting, reporting
Key questions:

e What is my ‘biodata’?

e How can | share information about my world in an interesting way?

e How do visuals help to convey meaning?

Key concepts:
conveying, engaging, connecting
Key questions:

e How do texts convey cultural ideas?

e How do we select the best modes and texts to engage and connect with an audience?
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Languages — Japanese 7 to 10 (Entry)

Sub-strand: Creating

Engaging with imaginative experience by participating in, responding to and creating a range of texts, such as stories, songs, drama and music.

Thread: Participating in and responding to imaginative experience

\(F1)

Participate in shared reading, listening and
viewing of simple creative texts and respond with
support by answering teacher questions,
identifying features such as characters, setting
and events, and sharing reactions.

Students:

e participate in choral and guided reading of a
range of stories, rhymes and poems

e answer simple questions from the teacher about
characters, places or events in texts such as
stories, films and anime using short responses

suchas 2HITENTT A, Ry 7T TT, 2
TYH, BRTY

e identify characters and events in a range of texts,
such as picture books, manga excerpts and film

e share reactions using modelled language and
expressions, for example, £ L 5 W37 LT
THR, L2 Ihw, LV, oldy
5, Uo<YLlLFELEk, ¥ITLE,

‘ Year 8

Respond to creative texts by asking and
answering questions, describing features such as
characters, context, themes and sharing opinions.

Students:

e ask and answer questions about characters and
themes in texts such as anime, manga or song,
forexample, AR ATT D, LI LWVAT

H
T, LART—TTH, TR ETT
e describe characters and contexts in texts, for

example folk tales, stories or films, using
modelled language, for example, £ £ 7z % 5 &

BEHIALBLWVWIANRFETTT, T

b AE R LAR DY L,

e, bHEBI LB LEEsVE LE

e listen to or view simple texts, such as art and
stories, from Japan and Australia to share
Z 32K
opinions, for example, 2N #& 1& £ LW T

Yo FFRFFLZ

e identify ideas and key messages such as the
moral of a story, and make connections across
cultures, for example, Japanese concepts of
AHYZ L. working hard, consideration of
others and humility.

‘ Year 9

Engage with a range of imaginative texts, identify
key ideas and events and discuss cultural meaning.

Students:

e identify key ideas, plot and cultural concepts
in traditional stories, for example, H A 9% Z
L . working hard, consideration of others
and humility

e identify cultural elements such as & A |£\ and

Z 9 &\ in contemporary texts from Japan,

including songs, memes, manga, television
programs, video clips or subtitled film excerpts

e adapt an imaginative text such as a cartoon or
skit, for example, by resequencing events, adding
a new element or changing the location or era.

‘Yearlo

Engage with contemporary and traditional texts
by describing settings or features, identifying
key ideas and themes, and discussing cultural
meaning and opinions.

Students:

e listen to, read and view imaginative texts with

support by identifying key ideas and characters,
wd

forexample, 2NTF A bk —O—ix K5 T
To WOEL HHBEZNHLTT

e discuss cultural meaning in a range of
contemporary and traditional texts, for
example, comparing elements of K2 < and

game or variety shows, or comparing \*\> ¥ A
IZHL and BXD UV O
e discuss themes and ideas in texts such as
_ Z%J\f:“‘f‘a . 51
narratives, for example, 7—% |& KiZ v B
WET . DHEBIERETB YD REIRY F
Lz N T 2155600 bF L 2H

/AN el

5 KGEIX KY T

e view visual texts such as video clips, anime or
artworks and discuss aspects of the text that
they enjoyed or disliked, with a simple reason or

opinion, BHL L B9 >7-=TF, o6, T
BEWTYorTH, ¥TH Efb‘of: ¥ By
¥, COBICIRES 7 BALLSADY
4, B O E Ly BLET,
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Languages — Japanese 7 to 10 (Entry)

Key concepts:
description, response, message, A H AL

Key questions:

e What language can | use to describe the characters?

e |s there a message in every imaginative text?

e What do | really think about the message in this imaginative text?

e How can imaginative experiences help us learn languages and understand cultures?
e What can we learn about the Japanese concept of A H¥Z L through performances and stories?

Thread: Creating and expressing imaginative experience

\(F1)

Create and perform simple imaginative texts with
support, using modelled language.

Students:

e create a profile of a character using modelled
language and visual clues, for example, a main
character from a video clip or anime

e create own picture book with a repetitive narrative
structure based on a familiar or well-known
children’s book

e perform a simple skit or song with peers to
entertain others, for example a role play about
going to school or going on an adventure

e create texts using modelled sentence structures
and vocabulary lists from the teacher, for example,
create a 5-7-5 haiku using seasonal vocabulary list,
RO HIR U WD WD L,

Year 8

Create, perform and reinterpret imaginative texts
using familiar characters and themes to express own
ideas, experiences and feelings.

Students:

e create a personal text such as an acrostic poem,
labelled artwork or digital photo montage to
express own feelings using L\ and % adjectives

e create and perform an imagined scenario or
skit, including language and gestures to show
cultural understanding, for example, \\z 72 = &

T W THoL%W, HLBL

e reinterpret simple imaginative texts using
visuals, descriptions and movement, adding
captions to images or photos, or enacting a
written text.

Key concepts:
engagement, opinion, connection
Key questions:

e What makes an imaginative text engaging?

e Why do we sometimes have differing opinions about an imaginative experience?

e From whose perspective is the imaginative text told or expressed?

e How can imaginative experiences help us understand the relationship

between language and culture?

Create own or shared texts to engage and entertain
others, expressing ideas and cultural elements.

Students:

e create and perform a short text with peers to
entertain and engage other learners of Japanese,
for example, a manzai or nininbaori based on an
imagined scenario that allows for experimentation
with expressive language

e create a series of diary entries or blogs noting
language and cultural experiences, for example,
imagining self in the first few days of staying
with a host family in Japan

e design a song, rap, piece of music or a creative
display for young Japanese speakers, that
expresses own cultural identity.

Year 10

Create own or shared texts to engage and
entertain, or to express ideas and perspectives,
taking into account audience and purpose.

Students:

e create a text that provides a message or moral
after examining stories from a diverse range of
cultures, using digital technologies to design,
perform or record for a younger audience

e express ideas in texts, for example, by using
imagery and symbolism in haiku, or metaphor

and humour in a character description, for
W D F EL tﬁfzf:“

nn
example, 1 |3 f#&E DL E >7< or IR Y
%% A
NDEAN 3 Nz

e compose and present as a class a series of
imaginative vignettes set in a variety of
contexts to a wider audience, such as at an
assembly or school open night, incorporating
communicative styles and behaviours
observed in Japanese texts.

Key concepts:
creating, reinterpretation, performance

Key questions:

e How can | create a text that will engage the audience?

e How can | reinterpret a text without losing the essence?

e How can | demonstrate cultural knowledge in my performance?

Key concepts:
expression, design, engagement

Key questions:

e What makes an imaginative experience entertaining and engaging?

e Why is self-expression important?

e How can | represent languages and cultures through imaginative experience?
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Languages — Japanese 7 to 10 (Entry)

Sub-strand: Translating

Moving between languages and cultures orally and in writing, recognising different interpretations and explaining these to others.

Thread: Translating and explaining

\(F1)

Translate short texts, noticing similarities and
differences between languages and identifying
instances of non-equivalence.

Students:

e translate short descriptions with teacher
support and identify challenges such as lack of
word for word equivalence, for example, in
captions and conversations

e use print dictionaries and electronic
translation tools with support, noticing issues
such as multiple meanings of words and the
need to consider context, for example, X> ¥

LWand 5LLAW

e identify words and expressions encountered in
simple Japanese texts such as cards, menus or
parts of stories that do not translate easily into
English and that reflect aspects of Japanese

culture, for example, %Lﬁj W75 F 9. the
use of ‘happy’ in English birthday greetings
comparedto H®HTYEH, LoONWLFET LU
HELT.EHIZTLBELL

e notice how the 3 scripts are used in texts to
represent different roles in the Japanese
language and identify how scripts can help to
make sense of a text.

Year 8

Translate short texts, considering similarities and
differences between languages and using resources
and tools to interpret meaning.

Students:

e collaborate with peers to translate and interpret
spoken texts such as digital correspondence and
phone conversations between friends,
considering Japanese ways of interacting and
own communicative style

e translate short, familiar texts, such as greeting
cards or menus, using resources for support, such
as word walls and print dictionaries

e compare use of imagery and symbols to convey
meaning, for example, emoticons and emoji in
Japan and Australia

e compare own translations of simple texts with
peers’, noticing words or expressions that were
translated differently or similarly and identifying
reasons for discrepancies, noting the use of the 3
scripts.

Year 9

Translate and interpret familiar texts, comparing
aspects of language and culture and discussing
ways to adjust language.

Students:

e translate familiar texts such as public signs,
notices or advertisements from Japanese into
English and vice versa, and compare levels of

politeness or degree of directness using £ L &9
form, for example, keep clean ML FEL LD
which translates to, ‘let’s clean’ or ‘do not litter’

e compare Japanese and English, noting how
language is used differently, for example, when
describing people, 3+%\\ is not used to
describe age

e examine literal translations of everyday social
interactions in Japanese and identify culturally
significant concepts, for example, saying Z 5%
)X F after meals or §&#E A inarestaurant,
or terms used for apologising or excusing

e use print, electronic and online dictionaries

when interpreting the meaning of words or
phrases, taking context into account, for

» L
example, XL\ &V B o

Year 10

Translate and interpret texts, considering the
role of culture when transferring meaning from
one language to another and explaining
translation choices.

Students:

e translate texts such as emails, blogs and social
media comments, considering words, concepts
and expressions that reflect cultural values or

experiences, such as, LA L{ERHWLFEF W
LolyWEE . E20NTE

e translate texts, annotating and explaining
language choices made when encountering terms
that cannot be used interchangeably, for example,
THIEA/TOHARIV, T/ Eap
WLET, TABIR/BLEL

e analyse Japanese translations of familiar English-
language texts, identifying aspects that get ‘lost
in translation’, for example, compare the
Japanese language version of a song or movie
with the version in English

e evaluate the effectiveness of electronic
translators, for example, by comparing back-
translations of short texts or formulaic phrases,
identifying instances of non-equivalence and
noticing the potential pitfalls of literal translation.

Key concepts:

Key questions:

or culture to another?
e Are online translators a help or a hindrance?

translation, interpretation, comparison, equivalence

e How can we move between languages and cultures?

e What helps us predict the meaning of words and expressions?

e Why is there more than one way to translate or interpret meaning from one language

Key concepts:
translation, interpretation, analysis, translatability
Key questions:

e Can we separate language from culture?

e Why is it difficult to translate a word or expressions without context?

e \What does ‘lost in translation’ mean?

e How do | explain cultural sayings or expressions that have no direct translation?

© Department for Education, the Government of South Australia
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Thread: Creating bilingual texts

\(F1)

Create simple bilingual texts and resources using
modelled language and support.

Students:

e create written or digital bilingual resources to
support their language learning, such as glossaries
or personal Japanese-English dictionaries, with
examples and explanations of terms or
expressions that have cultural associations

e create short bilingual or multilingual presentations
for the class that involve Japanese, English or other
known languages

e create simple translations by adding labels or
sentences onto texts and images, such as captions
for photo stories, labels within the school grounds
or classroom displays.

Create simple bilingual texts and resources for the
classroom and school community.

Students:

e create captions for simple texts and explore how
to convey specific ideas in multiple languages, for
example, a newsletter item for the school
community or for Japanese-speaking peers

e provide English translations for Japanese spoken
texts and vice versa using modelled language, and
explain culturally significant expressions and
gestures, such as an English commentary on a
Japanese item in a class video, at a school
assembly or parent evening

e create multilingual texts for the classroom or
school community, such as brochures, signs in
Japanese, English and community languages.

Create print, digital and multimodal bilingual
resources for the school and wider community.

Students:

e create simple bilingual texts for English and
Japanese speakers that include contextual and
visual support, such as community information
leaflets, invitations, timetables or brochures

e create bilingual texts to inform or engage including
translations and/or explanation of key terms and
expressions, for example, an online bilingual class
profile to send to a Japanese sister school or
present to Japanese visitors to the school

e create captions in Japanese and community
languages for a display of images of scenes from
Australia and Japan to explain cultural aspects of
the landscape, for example, bush, forest,
mountain, beach or city images

e create and record a shared oral text such as a rap,
chant or class theme song in Japanese and English
for sharing with another class of Japanese learners.

Languages — Japanese 7 to 10 (Entry)

Year 10

Create print, digital and multimodal bilingual
resources for a range of audiences and purposes.

Students:

e provide bilingual or multilingual subtitles or
captions for a visual text, such as a cartoon or
comic, that depict intercultural encounters, for
example, interactions between an exchange
student and an Australian host family

e create bilingual texts for a digital forum

e consider the best use of each language depending
on the context and nature of the information or
interaction, for example, for a bilingual
website/forum with a Japanese sister school or
another group of Japanese learners in Australia

e create bilingual texts such as songs or games for
younger learners, or a schedule for an event for
both English and Japanese speakers, taking into
account audience and purpose.

Key concepts:
creating, bilingualism, multilingualism
Key questions:

e Which languages do | use, and when?

e How does being bilingual or multilingual help our learning?
e How can we communicate when we don’t speak the same language?
e What are the benefits of using more than one language when creating texts?

Key concepts:

creating, bilingualism, multilingualism, translanguaging

Key questions:

e How does being bilingual or multilingual advantage me?

e What real-life situations would benefit from a bilingual or multilingual text?

e How could being multilingual help us when translating or explaining?

e What is translanguaging and when do we use it?
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Languages — Japanese 7 to 10 (Entry)

Sub-strand: Reflecting

Participating in intercultural exchange, questioning reactions and assumptions; and considering how interaction shapes communication and identity.

Thread: Reflecting on intercultural experience

\(F1)

Participate in intercultural experiences, noticing how
interactions involve culture as well as language.

Students:

e develop language for expressing personal
reactions to and feelings about intercultural

experiences, for example, \W\NT 342, HAL? N
Z. TTWIUKYLEENEA LD ? 275

e notice that a focus on ‘self’ is avoided in
Japanese by the minimal use of the pronoun
‘I in interactions

e observe, view or watch interactions in a
range of Japanese-language contexts, and
identify aspects that they find interesting, for
example, gestures $ U ¥, the concept of $ A
HYZ L. levels of politeness, ways of
requesting, thanking or greeting, or the
exchange of business cards, and compare to

own cultural forms of expression and social
interaction.

‘ Year 8

Participate in intercultural experiences,
identifying connections between elements
of language and culture.

Students:

e notice Japanese ways of communicating that
reflect cultural values and practices such as the

expression of respect or familiarity, for example,
g

" H
FY¥and B & IAL ~TA and ~E4E

e identify and demonstrate ways of showing
consideration for others in Japanese, for
example, using particular terms of address,
register and body language in greetings, such as
BlILD versus BIELH TIWE T, forms of

respect or apology when entering a classroom L
DML E T, at mealtimes \M =72 EE T or
when interrupting someone § A4t A

e identify factors that contribute to understanding
in intercultural communication and discuss some
strategies to avoid misunderstanding

e identify ways of behaving and communicating
in Japanese, and reflect on own experience,
for example, the use of personal space and
body language, and ways of accepting or
refusing an offer.

‘ Year 9

Engage in intercultural experiences, recognising
that communication involves shared responsibility
for making meaning.

Students:

e discuss occasions in Japanese-language exchanges
when miscommunication has occurred, and
reflect on why or how this happened

e recognise the importance of active listening skills
to conversational etiquette in Japanese, such as
showing interest and attentiveness by using H\\ D

5 and nodding, repeating information heard, and
confirming details at the end of a conversation

e discuss cultural concepts such as %‘.A owing a
kindness, ?Efé a sense of duty and *E harmony,
and consider how the expression of these concepts
in Japanese language and behaviour compares
with the expression of similarly significant
concepts in their own languages and cultures

e explore and reflect on own perspectives and
assumptions in new situations, including
challenging stereotypes, for example, identify
possible misunderstandings that a young person
from Australia might make when visiting Japan
or vice versa.

‘Yearlo

Engage in a variety of intercultural experiences,
recognising how culture, attitudes and values are
reflected in language use.

Students:

e recognise how social values and reactions
such as respect or displeasure can be
expressed in Japanese, for example, noting
how generally in Japan there is avoidance of
direct refusal or eye contact, or answering a
guestion even if they do not know the answer,
expressing the desire to please

e notice cultural cues when interacting with
Japanese speakers or resources that reflect
traditions, ideas or values, for example, ways of
expressing feelings or emotions, maintaining
harmony by avoiding direct replies to a
question by using T#LIEHEL->¥ -, and

avoiding foregrounding the self with phrases
suchas (B % 12) ¥'9%, 2AIEYES

e reflect on how their own language and
communication style might be perceived by
Japanese speakers, considering concepts such
as culture, attitudes, assumptions and values.

Key concepts:
reflection, diversity, assumption, A HYZ L
Key questions:

e What makes a great communicator?

e How can we engage with the languages and cultures around us?

e Why does diversity matter?
e How does it feel to learn a new language?

e What can we learn about the Japanese concept of A H¥Z L through performances and stories?

Key concepts:

x oy b

b A
reflection, perspective, communication, respect, & owing a kindness, &% a sense of duty and #a harmony

Key questions:

e What lens do | see the world through?

e How can | adjust my interactions to better understand and be understood?

e How do languages enrich me?
e What is the danger in stereotypes?
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Languages — Japanese 7 to 10 (Entry)

Thread: Identity in intercultural interaction

\(F1)

Reflect on own identity and their sense of
belonging, noticing own and one another’s
ways of expressing identity.

Students:

e consider which aspects of their identity to share
with peers, for example, create a personal
intercultural profile with information about
languages, experiences, things or people that are
important to them

e reflect about themselves and past experiences, for
example, by sharing a personal experience or story
with their peers about something they are proud
of in their life or a success that they have had,
using simple words and phrases in Japanese to
label or caption photos

e share what belonging means to them as an
individual, for example, by creating a puzzle
piece with simple words in Japanese to label
their illustrations of belonging, to add to a
whole class display

e share how they view and define themselves, for
example, by illustrating themselves in manga or
anime style, including chosen features that they
consider a part of their identity.

Year 8

Reflect on how languages, cultures and experiences
play a role in shaping identity, including their own.

Students:

e consider a well-known person such as a local
community member or a celebrity and notice how
they express their identity, with reference to
languages, cultures and experiences

e notice the various ways people express their
identity and reflect on what that could mean
for themselves

e consider the interest groups they belong to, such
as their sports team, dance group or gaming
community and reflect on what values they share
and how that adds to their identity

e consider the elements of learning Japanese
that they have found most surprising,
interesting or uncomfortable and map these in
a visual format as a class.

e What is evident in performances and stories about concepts such as

B A i ')
-5 5

lives?

Reflect on own identity, including their identity as a
learner and user of Japanese, and make connections
to own experiences over time.

Students:

e consider the relationship between identity and
language, with reference to the languages they,
peers, and family or community members speak or
learn, including their own developing ability to
communicate in Japanese

e reflect on the experience of learning and using
Japanese and consider how this might add a
further dimension to own sense of identity, for
example, by creating a blog about how they have
benefitted from knowing an additional language,
incorporating some phrases in Japanese such as,

tFEENSHARENMEEIICHELL, £FE
NEBARFBEBERLTVEY

e reflect on how their identity has been shaped over
a period of time, including references to key
experiences and significant events, interests and
family origins, for example, an autobiography
mapping their linguistic and cultural backgrounds,

Z3MEEFTARFT T 1951 FIA9)ThH oA —
AbZ)TAKFEL =,

H
and # , and how can we relate these concepts to our

Reflect on own identity and consider
alternative ways of thinking and acting in
intercultural exchanges.

Students:

e reflect on own sense of identity, considering
whether it is fixed or fluid, for example, whether
they communicate and present themselves in
different ways, in different contexts or with
different people

e reflect on changes in perceptions of or attitudes
towards other languages and cultures as a result
of learning Japanese, for example, by recording
their thoughts at the beginning and end of a
school year

e consider alternative points of view and
reactions by imagining themselves in the
position of someone else, for example, noting
possible reasons for reactions that they might
feel if they were a character at key moments
in a film or documentary.

Key concepts:
identity, self-awareness, interculturality
Key questions:

e Which cultures contribute to my identity?
e What’s my place in this world?

Key concepts:
identity, perspective, influence
Key questions:

¢ In what ways am | a global citizen?
e What influences my identity?
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Strand: Understanding

Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange.

Sub-strand: Systems of language

Understanding the language system, including sound, writing, grammar and text.

Thread: Sound systems

\(F1)

Notice and begin to use features of the Japanese
sound system, including pronunciation.

Students:
e recognise that the basic unit of sound in Japanese

i3 <
is called a ‘mora’ or 8, and is similar to syllables,
but does not always match, for example, 5\ T\
has four morae but only two syllables

e understand the system of Japanese sound
combinations, that Japanese has five vowels and
that a vowel can be attached to all consonants

except ‘A’

e understand that the sounds of hiragana and
katakana are identical even though the associated
scripts are different, for example, by comparing
kana charts

e pronounce words and phrases with support
from the teacher, recognising the number of
morae, and keeping the length of each mora
even, by, for example, clapping out the number
of sounds in key words.

Recognise and use features of the Japanese sound
system, including pitch, rhythm and intonation.

Students:

e pronounce all combinations of hiragana and
katakana, including voiced and unvoiced
forms and all combined sounds, that is,
contractions and blends

e recognise that in the copula T 9 and the verb

ix <
suffix £ 9 there are two morae or 8 , however

the ‘v’ is devoiced in normal speech which makes a
one rhythm unit (foot)

e use available combinations of katakana to
experiment with the Japanese pronunciation of

AN U T

9hskzE , suchas LA > Hyh— F7FL—F

e develop use of rhythm, pitch and intonation when
speaking in Japanese and notice that statements
and questions have different intonation patterns,
for example, by mimicking words and phrases from
the teacher or recordings.

Recognise and use features of the Japanese
sound system, including pronunciation of words
from various origins.

Students:

e use modelled pronunciation, intonation and
rhythm in spoken Japanese

e recognise that some new notations for katakana
have been devised over the years to account for

the sounds of #p&ZE, suchas 7 4. T4, 7=

e identify and understand the differences between
the use of H< YA 7% and 34 7 72, for example,
by highlighting and noting on a text that features
both, and making notes.

Languages — Japanese 7 to 10 (Entry)

Understand and apply the intonation and
phrasing patterns of spoken Japanese, and
recognise that most kanji have more than one
‘reading’ and that the pronunciation changes
according to kanji compounds.

Students:

e identify the characteristic of rising intonation
when asking questions, for example, using polite
form 7T E L L% or plain form 177

e understand when to use pauses in a sentence, by
dividing the sentence into cohesive chunks to allow
fortheuseof H\¥ D5

e understand that changes occur in kanji readings,

L >
for example, — B and A BEH,

Key concepts:
systems, sound

Key questions:

e What does Japanese sound like compared to languages | know?

e Does pronunciation matter?

Key concepts:
sound systems, rhythm

Key questions:

e How can stress and intonation change the meaning?
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Thread: Writing systems

\(F1)

Identify features of written Japanese and begin to
write words and phrases using both kana and kanji.

Students:

e use the kana chart as a systematic framework to
support writing, recognising that it can also be
used to read furigana to support the
understanding of kanji

e recognise that Japanese can be written vertically
or horizontally and has various typefaces in printed
form, for example, ¥, =, Y3

e know that kanji were brought from China and that
hiragana was formed by simplifying the form of
kanji, while katakana was formed using a part of
kanji and is used primarily for loan words/gairaigo

e learn to write high-frequency kanji, such as
numbers, family members, and basic verbs,
applying the basic principles of stroke order.

Recognise and understand the relationship
between the character-based scripts of
hiragana, katakana and kanji.

Students:

e understand that the Japanese language uses 3
different scripts depending on word origins and
the context of language use

e understand that each individual kanji represents
meaning as well as sound, such as B (‘sun’, ‘day’),
and that some kanji come from pictographs, for
example, W

e read and write all hiragana and katakana
including voiced, contracted and blended sounds
and high-frequency kanji, using the kana chart
and the principals of stroke order

e understand the use of basic Japanese punctuation
marks such as a () 7= TA (tenten) and () ITA
7=<{TA (maru) and writing conventions, such as

the katakana long vowel mark (—), for example,

H1)— or R—Il,

Develop strategies to build kanji understanding
and use the three scripts.

Students:

e develop strategies to guess the meaning of
unknown words that contain familiar kanji, such

as, NFR.PER.FE

e write words and phrases using both kana and
kanji, for example, K F\WVE /TR

e understand that many kanji are made up of more
than one component, called radicals, that often
represent meaning, for example, a kanji that
includes the radical X generally has a meaning

connected with wood or trees.

Languages — Japanese 7 to 10 (Entry)

Year 10

Select and combine hiragana, katakana and
kanji characters in writing, and use
understanding of kanji to predict meaning of
unfamiliar words.

Students:

e understand that kanji are used for nouns, stems
of verbs and adjectives, and some adverbs, and
that the addition of hiragana to the stem of
verbs and adjectives is called $<4) 57

e recognise that many kanji have multiple readings
and that there are two types of readings, that is,
on-yomi (&; on reading or sound), Chinese-style
pronunciation; and kun-yomi (Zll; kun reading or
explanation), Japanese-style pronunciation

e develop strategies to guess the meaning of

unknown words that contain unfamiliar kanji,
utilising clues such as radicals.

Key concepts:
systems, symbols, scripts

Key questions:

e How does punctuation change meaning?

e What does Japanese look like compared to languages | know?
e What can we learn about a language from its alphabet, scripts and symbols?

Key concepts:
writing systems

Key questions:

e What are the rules and patterns of written Japanese?
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Thread: Grammatical and vocabulary knowledge

\(F1)

Develop understanding of key features of the
Japanese grammatical system, including word
order in simple sentences, basic parts of speech
and high-frequency vocabulary.

Students:

e identify similarities and differences in Japanese
and English grammatical rules relating to word
order or the use of elements such as pronouns,
for example, by noticing that the word order of
noun phrases is not important in Japanese if they
appear before the verb and are accompanied by
correct particles

e understand the rule that Japanese sentences
end with a predicate and that there are three
types of predicates, noun plus copula, adjective
plus copula, and verb such as, 2#LEWT T,

WTIIKABWTT, WIHYET

e understand how to use \.\ and & adjectives in the
present tense, for example, 7=d L \M, =D L <
RV DIHVR DIDHVLE W

e understand the use of the prefixes & and
Z before some words to indicate respect,
forexample, 5% F . ITH %<

e understand and use numbers and place value
in Japanese, for example, by knowing how to
count from —~F

e understand that there are rules for counting, by
using modelled common counters and classifiers
suchas ~A. ~4. ~0% - UF - U=

e build vocabulary that relates to familiar
environments such as such as self, personal world
and school.

Year 8

Develop understanding of the systematic nature
of simple grammatical structures and features of
Japanese, including particles, basic verb
conjugation and use of vocabulary.

Students:

e develop metalanguage for communicating
about language, such as noun, pronoun, verb,
adjective and conjunction, and cross-
referencing with knowledge of English-language
syntax and parts of speech

e understand and use a range of particles to
perform different functions, for example,
describe location of homes, people and things
using basic structures such as, noun | place |C

H'Y FT, nounld place ITWVFE T

e understand the rules of simple verb
conjugation, forexample, 9. ~F L &

). ~F Lk, ~FHA, ~FHEATLE

e understand how to use \.\ and & adjectives in
the present tense in simple sentences, for
example, 7z LW T, 2ZOT7=AEIPIH\
TE.IHNUEIBEBLARWTT . PIIDHV LR
BWTY

e understand the rules for counting people, items
and time, by using modelled common counters

H o £ A
and classifiers suchas~ B . ~B.~%& .~

L A &

BrfE B . ~H

e build vocabulary that relates to familiar
environments such as family, personal world
and daily routines.

Develop use of metalanguage to describe and
compare features of language and apply
knowledge of grammar and vocabulary to suit
different purposes.

Students:

e understand and apply the rules of the plain
form, and knowing that the basic form of all
Japanese verbs ends in -u, -eru or -iru, as listed
in dictionaries

e use verb stems with grammatical features such
as ~7=\N, ~71=LKTp\\N ~F=h ot ~XTWVS
(2w

e understand and use \.\ and & adjectives in the
present and past tense

e understand that verbs can be divided into 3
groups according to the way they are
conjugated, that is; five-step verbs, one-step
verbs and irregular verbs

e extend the use of counter classifiers to include
~/D\\ ~i\/\\ ~$\ ~’)\ ~$

e build vocabulary that relates to daily life and the
world beyond home and school that can be used
for cross-curricular content learning.

Languages — Japanese 7 to 10 (Entry)

Year 10

Understand the systematic nature of Japanese
language and grammatical forms, and explore
how to use or combine these elements to
express complex ideas.

Students:

e develop metalanguage further to describe and
apply grammatical concepts and language
elements, for example, by elaborating on ideas or
statements using expressions such as 5 i, 553,

KE VOE HFATAHFY and superlative
forms using —&, for example, —&HF L H <
FEARETY

e understand and use verb T forms to express a
range of ideas, for example, ~T\\ %, ~THL\W
TF, ~TEWIFEEA, ~TUIEHTT

e understand and use plain or polite forms as

appropriate to context, for example, understand
IbZ X

the concept of R%h for making appropriate

choices of register, such as when using the plain

form to express opinions, intentions and thoughts,

~2HYTE, ~BVWET, ~Y~F~YLET

e use character charts as a systematic framework
that enables recognition of verb conjugation
patterns, and apply the formation rules of each
verb group

e understand and use a range of particles, including
combined particles, such as DI, NDHY, Tl

e understand and use a range of counter classifiers
to count people, items and time

e build vocabulary to include topic specific
terminology and understand how vocabulary
choice can add to the meaning, for example, by
maintaining a personal dictionary and using a
range of appropriate terms in created texts.
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Languages — Japanese 7 to 10 (Entry)

Key concepts:
systems, metalanguage, parts of speech
Key questions:

e What do | notice about word order?
e How does using metalanguage help us learn?
e Does grammar always matter?

Thread: Text structure and organisation

\(F1)

Identify and use text conventions of simple and
familiar texts.

Students:

e understand the use of furigana as a tool to
support reading

e understand that the format of Japanese texts
caninclude either 7= THF or L2HVE,

according to the context, purpose and
intended audience

e notice and compare features of familiar texts in
Japanese and English, such as greeting cards and
menus, and highlight what is noticed about the use
of scripts, structure, punctuation and paragraphs

e use text features, word order and punctuation
in texts such as captions, profiles or timelines

e identify text structure and features of
traditional Japanese texts, for example, the
composition of tanka and haiku and how they
differ from each other.

Identify and apply text conventions of familiar
spoken, written and multimodal texts.

Students:

e recognise structures and key features of familiar
types of texts, such as conversations, emails and
songs, identifying formulaic expressions and
comparing with similar texts in English, for
example, by comparing ways of answering the
phone or starting and ending a letter

e identify how certain types of texts are typically
constructed, for example, the use of particular
layouts, visuals and grammatical features in
advertisements, manga or brochures

e understand how to create text cohesion, using
elements such as paragraphing or conjunctions to
sequence and link ideas and to maintain the flow
of expression, for example, ZLT. ZNH 5, TH

in texts such as speeches and stories

e understand conventions associated with using |
A )LD L. forexample, the size of small

characters, the position in the square and the
placing of punctuation.

Key concepts:
syntax, variation
Key questions:

e What elements improve a sentence?
e How does grammar vary across languages | know?

Identify and compare text conventions and
features in Japanese and English texts.

Students:

e compare language features of Japanese and
English versions of familiar texts such as weather
reports, phone conversations or text messages,
for example, the use of abbreviations and
emoticons, noting differences that appear to be
culturally significant

e use appropriate text conventions such as
introductions, linked paragraphs, summaries and
sequencing strategies, to shape simple texts such
as letters or information texts

e notice how different scripts function in different
types of texts, identifying examples of kanji used
for nouns and verbs, katakana for borrowed words
and hiragana for grammatical purposes.

Year 10

Apply a range of text conventions in a variety of
texts, and understand how different scripts and
language are used to convey meaning and effects.

Students:

e apply their understanding of the function of
cohesive devices such as conjunctions to sequence
and link ideas and actions, for example, verb T

form, =06 LAHL. U ITNED

e apply understanding of text conventions to
construct their own texts, such as, narratives,
messages, slogans or song lyrics, noticing how the
choice of language and text structure work to
achieve each text’s purpose

e notice differences in text structure and grammar
between formal and informal Japanese language
use, such as abbreviations, dropping of particles
and emphatic intonation in informal
communication including face-to-face interactions,
blogs, emails and other forms of correspondence,

for example, HL7=1T7<? BE . HLAEI1TEET
Do VA DD, W b2 YFLIZ, FHNUE
fI? LI ZHUIETTH

e recognise how different scripts are used to convey
meaning or meet a purpose in different types of
texts, for example, the use of katakana for non-
loan words in advertisements.
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Languages — Japanese 7 to 10 (Entry)

Key concepts:
conventions, cohesion, audience, comparison
Key questions:

e What do | notice about text features and writing conventions across languages?
e What are the features of informative and creative texts?
e How can | make a text flow?

Key concepts:
conventions, cohesion, meaning, audience
Key questions:

¢ In what ways do texts need to change for different audiences?
e How can | make a text more cohesive?
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Languages — Japanese 7 to 10 (Entry)

Sub-strand: Language variation and change

Understanding how languages vary in use (register, style, standard and non-standard varieties) and change over time and place.

Thread: Language variation in use

\(F1)

Notice that Japanese language varies in use in
different cultural and social contexts, such as through
ways of greeting and addressing people.

Students:

e notice that Japanese uses various titles and terms
of address according to relationships between
participants, such as ~5C 4 or ~TA

e notice that greetings vary depending on time of
day and the relationship between participants,
for example, BI13LITTVET, BldLH. 2

AlZBEIT

e understand that language use can be varied
to embed politeness and respect, for
example, through the use of 2" and

prefixes in Japanese.

Understand that Japanese language use varies
according to the context, situation and the
relationship between participants.

Students:

e identify variation in language use based on age,
relationship, and the level of familiarity
between participants, for example, & /5 & <
A and ~bX A [~F A, avoiding H7&7< when
showing politeness

e identify language use associated with gender,
age, social status or the situation of the
interaction, for example, 1<, A, (EWN F A

N VI3 Y = A = N N G L N A A

e understand the importance of using
appropriate forms of address when interacting,
for example, using ~{ A ~TA.~BX A with
close friends, family members or other young
people, and ~F A, ~% 4 with adults.

Recognise variations in language use that
reflect different social and cultural contexts,
purpose and relationships.

Students:

e recognise features of written and spoken texts that
reflect different communicative purposes, such as
formal grammatical structures in letters compared
to conversational markers or interjections to
support the flow of face-to-face conversation, for
example, hesitation ZZ¥X . H D)

e recognise that variations in language use and
communicative behaviours reflect how emotions
or attitudes such as respect, gratitude or
embarrassment are expressed through languages
and cultures

e compare verbal and non-verbal elements of
communication in a variety of languages and
cultures, such as ways of disagreeing or responding
to thanks or the use of gestures, facial expressions,
H\ DB andsilence.

Year 10

Understand variations in language use that
reflect different social and cultural contexts,
purpose and relationships.

Students:

e locate examples of informal forms of language
used by young Japanese speakers, such as the use
of abbreviations or emoticons when texting and

the use of #F3& & when discussing popular
culture, for example, ‘J-rock’, ‘J-pop’, ‘fast food’

e examine how language choices reflect social
relations and priorities, for example, using '/
prefixes and plain or polite forms, and using

expressions that deflect praise of self or family to
show modesty, such as B A&RZEH LF T4,

WA, HaFh)

e identify examples of language variation in spoken
and written texts and explain whether the
variations reflect social and cultural contexts, or
different purposes and relationships.

Key concepts:
variation, context, register, comparison

Key questions:

e How does language change when speaking formally or informally?

e How does the language you use need to change to best express your message?

Key concepts:
variation, status, relationship, context

Key questions:

e How does the way we use language change for different audiences?

e What is the role of slang, abbreviations and acronyms?
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Thread: Language change and diversity

\(F1)

Notice how Australia is a multilingual society with
speakers of many languages, including Japanese, and
how all languages change and evolve.

Students:

e recognise words of Japanese origin that are used in
English, for example, judo, karaoke, karate,
obento, and sushi

e understand that there are Japanese-speaking
communities outside Japan, for example, in the
United States, in particular Hawaii, and in South
America, and that Japanese is widely taught in
many countries around the world and within the
Asia-Pacific region, including Australia

e understand that all languages change, that some
are constantly growing and expanding and that
others are disappearing or being revived, as in the
case of many indigenous languages.

Identify how Japanese, as with all languages, has
both influenced and is influenced by other languages
and cultures, which has led to constant change.

Students:

e recognise words borrowed by Japanese from other
languages such as English, French or Portuguese,
for example, HvA—, TIL7, /%> and notice
how these are pronounced in Japanese

e understand that languages and cultures change
continuously due to contact with one another and
in response to new needs, ideas and developments
in communications and technology, and consider
why some types of words and expressions are
more frequently borrowed, suchas 7 =4 X 7"

7. 9ra—R Fevh

e identify words that have similar meanings and
pronunciation across different languages, and
reflect on the possible origins of such words and
their associated cultures.

Consider how languages change over time
because of influences, such as contact with
other languages, globalisation, new
technologies and knowledge.

Students:

e discuss possible reasons for changes in Japanese
language use, such as exposure to other
languages, changing attitudes to social practices
such as language choice used in social media and

digital communication, for example, TA#.
— %4, AR oradvances in technologies such
as robotics

e understand that each region of Japan has its
own dialect and accents, and that Japan, like
Australia and many other countries, also has
indigenous languages.

Languages — Japanese 7 to 10 (Entry)

Year 10

Explain how Japanese language, as with all
languages, has evolved and developed through
different periods of influence and cultural and
societal change.

Students:

e find examples of ways in which social and
cultural influences impact on language, for
example, the abbreviation of borrowed words
in Japanese, such as A <R, 7Y/ the

combination of borrowed words + §5%, & —

H+AXTS, and 77 %

e consider how globalisation has accelerated
the introduction of words and expressions
from English and other languages into
Japanese, and discuss possible benefits and
disadvantages associated with the blending
and mixing of languages

e explore the influence of Japanese popular
culture and subsequently any associated
language, in Australia and around the world,
such as the influence of Japanese design and
technology and the popularity of J-pop,
electronic games, anime, manga and cosplay.

Key concepts:
globalisation, etymology, influence, change

Key questions:

Key concepts:
globalisation, etymology, influence, change

Key questions:

e How does etymology help us to understand language? e How and why do languages influence each other?

e How do languages spread around the world? e Why is it important to maintain or revive languages?

e Why do some languages have dialects or variations? e How and why has Japanese evolved and changed over time?

23
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Languages — Japanese 7 to 10 (Entry)

Sub-strand: Role of language and culture

Analysing and understanding the role of language and culture in the exchange of meaning.

Thread: Relationship of language and culture

\(F1)

Notice how languages reflect ways of thinking and
behaving and are directly related to their cultures.

Students:

e notice how language and behaviour around
familiar Japanese routines such as mealtimes,
reflect traditional practices and values associated
within the home, for example, expressions such as
WEEEET, VW TEFET, LWoThH-50Le0,
wE, B4l

e understand that contemporary communication
styles reflect changes in Japanese and Australian
cultures and social practices, for example, /N8O —

INA/NA and > Fa—,

Year 8

Identify connections between languages and
cultures, as evident in particular words,
expressions and communicative behaviours.

Students:

e identify phrases that require cultural knowledge in
order to be understood in translation, for example,

IICHELT LA LLEBERH VL ET orthat the
question $FA =T 9 % is a genuine health
enquiry rather than a greeting

e recognise that the Japanese language has many
ways of expressing values, such as, consideration
and respect, for example, ¥ %, ¥4, $§AFE
A BENTTHFZFEA. L2o2NWLET, and
using indirect forms of refusal and softening
responses, for example, 64 ..., HATY ...

e identify connections in the way Japanese language
reflects cultural ideas, and the way their own
languages reflect cultural ideas.

Year 9

Explore how Japanese cultural values are
reflected in language and behaviours.

Students:

e consider the cultural significance of language
associated with interactions such as issuing,
accepting or declining invitations, leave-taking at
social events, offering thanks, or giving and
receiving gifts, suchas ¥9%. HIFY... £H54H

DANEHITEINET, SHNIRIFADELETT

e explore familiar Japanese community texts such as
print or online advertisements, brochures,
catalogues or memes that depict culture, for
example, note which products use traditional icons
such as samurai in their advertisements and which
use more contemporary images

e investigate language associated with events such
as national holidays, for example, $1ZA and I —
ILT >774—7. and recognise the associations
between holidays and family values.

Year 10

Recognise and explain how the Japanese
language carries embedded cultural information.

Students:

e recognise that Japanese language carries cultural
information, such as the prioritising of collective
well-being, respect and harmony through
expressions such as, YA XY FF, HAIT->T,

EopnEEFTLE, BElICLo>NWLET, B
=Ny, %ié Faa

e discuss ways in which learning Japanese can lead
to new ways of thinking, behaving, and/or
interpreting experience and values, for example,
notice and respond to demonstrations of
politeness and respect through the softening of
negative responses, suchas HL7zI3EL£-K...

¢ understand that language carries cultural
associations, for example, the ordering of
information on Japanese business cards and L2 L
&I D\ indicates priorities in regard to individual,
collective and family relationships.

Key concepts:
culture, interconnection
Key questions:

e Can we separate language from culture?
e How does culture shape a language?

e |s it possible to understand a culture without learning the language?

Key concepts:
culture, values, interconnection
Key questions:

e How are language and culture interconnected?
e Is meaning enhanced by knowledge of the culture?
e How are cultural values visible in language?

This scope and sequence document references is adapted from the Australian Curriculum website <www.australiancurriculum.edu.au>, viewed August 2021. Australian Curriculum
material is licensed under CC BY 4.0 <https://creativecommons.org/licenses/by/4.0>. Version updates are tracked in the ‘Curriculum version history’ section on the 'About the

Australian Curriculum' page <http://australiancurriculum.edu.au/about-the-australian-curriculum/> of the Australian Curriculum website.
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