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Japanese Rto 6

Context statement

Context Statement for Japanese

The 3 interrelated aims of the Australian Curriculum: Languages are to develop knowledge, understanding and skills to ensure students:

e develop linguistic competence
e understand language and culture and their interrelationship, and thereby develop an intercultural capability

e understand themselves as communicators.

The Australian Curriculum: Languages is organised through 2 interrelated strands:
e Communicating meaning in Japanese: using language for communicative purposes in interpreting, creating and exchanging meaning

e Understanding language and culture: analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange.

The 2 strands are divided into sub-strands. The content descriptions in each sub-strand present a development sequence of knowledge, understanding and skills and the related content to be taught and learnt.
These sub-strands are further organised into threads providing a deeper level of detail. Content descriptions are provided at band level supported by elaborations as suggestions for teaching at each year
level. The processes of listening, speaking, reading, viewing and writing are integrated across all content descriptions.

This Japanese scope and sequence is for second language learners, that is, learners who are learning the target language at school as an additional, new language. Teachers will make appropriate adjustments
to the curriculum to cater for the range of learners and their context.

For the second language learner pathway, there are 2 learning sequences:

e Foundation to Year 10 sequence

e Years 7 to 10 (Year 7 Entry) sequence.

The South Australian Languages Scope and Sequence provides:
e achievement standards written in dot points with key verbs highlighted for clarity and to emphasise the progression of achievement
e explicit plain English interpretations of content descriptions at band level
e advice through content elaborations to support understanding of the content, context and level of learning expected at each year level
e all structural elements of the Australian Curriculum presented in a cohesive way to guide planning of interrelated teaching and learning experiences
e a conceptual approach to expose students to deep inquiry to develop transferable skills, knowledge and understandings

e anintercultural language learning orientation to develop respect for diversity, openness to multiple experiences and perspectives, and the capability to reflect on their own cultural identities
and positioning

e a multilingual literacy approach, recognising that learning languages contributes to students’ literacy in English, in their own languages and across the curriculum.

© Department for Education, the Government of South Australia
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Achievement standards

Skills Skills Skills Skills
By the end of Reception, students: By the end of year 2, students: By the end of year 4, students: By the end of year 6, students:
e use play and imagination to interact and create e use Japanese language to interact and share L e initiate and use strategies to maintain interactions
. . . e use Japanese language to initiate structured . .
Japanese texts, with support information related to the classroom . . : . in Japanese language that are related to their
and themselves interactions to share information related to the

e identify that Japanese and English look and

classroom and their personal world
sound different. e use cues to respond to questions and instructions

immediate environment

. . . e use appropriate combinations of hiragana sounds,
e use modelled language to participate in spoken . . .
. . . 2 b . intonation and rhythm in spoken texts.
Understandings e use simple formulaic language and written activities that involve planning
. . L . . . e collaborate in spoken and written activities
. e locate and convey key items of information in texts | e locate and respond to key items of information . .
By the end of Reception, students: . . i that involve the language of planning and
using non-verbal, visual and contextual cues to in texts . . } .
. ; problem-solving to share information, ideas,
e recognise that there are languages and cultures as help make meaning . .
I hei e use strategies to help interpret and convey and preferences
well as their own e use familiar words and modelled language to meaning in familiar contexts . ; i i
. e use strategies to locate and interpret information
e recognise that aspects of language and create texts . i -
| bute to thei d others’ e use modelled language and basic syntax to and ideas in texts
culture contribute to their own and others e copy some kana script and single, high-frequency create texts . L
cultural identity. . . e demonstrate understanding by responding in
kanji appropriate to context . . . .. . A .
e use hiragana with support, and familiar kanji Japanese or English, adjusting their response to
Understandings appropriate to context. context, purpose and audience
e create texts, selecting and using a variety of
By the end of year 2, students: Understandings ' .
y ¥ & vocabulary and sentence structures to suit context
e imitate the sounds and rhythms of Japanese By the end of year 4, students:

e sequence information and ideas, and use
e imitate hiragana sounds, pronunciation and conventions appropriate to text type
intonation patterns of Japanese language

e demonstrate understanding that Japanese has
rules for non-verbal communication, pronunciation

- e use hiragana and familiar katakana and kanji
and writing ) ;
e demonstrate understanding that Japanese has appropriate to context.
e identify the 3 different scripts non-verbal, spoken and written language
. T . i i Understandings
e give examples of similarities and differences conventions and rules to create and make meaning g

between some features of Japanese and English e recognise that some terms have cultural meanings | By the end of year 6, students:

e understand that language is connected with
culture and notice how this is reflected in their
own languages and cultures.

e identify patterns in Japanese and make

e apply rules for pronunciation and intonation,
comparisons between Japanese and English

punctuation, modelled structures and scripts when
¢ understand that the Japanese language is creating and responding in Japanese
connected with culture and identify how this is

e compare language structures and features in
reflected in their own languages and cultures.

Japanese and English, using some metalanguage

e show understanding of how some language
reflects cultural practices and consider how
this is reflected in their own languages,
cultures and identity.

3
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Scope and sequence

Strand: Communicating meaning in Japanese

Using language for communicative purposes in interpreting, creating and exchanging meaning.

Sub-strand: Interacting in Japanese

Socialising, exchanging ideas, opinions, experiences, thoughts and feelings, in non-verbal, spoken and written interactions, varying language according to context, purpose and audience;
participating in planning, negotiating, deciding and taking action.

Thread: Socialising and interacting

Japanese Rto 6

Recognise and respond to
modelled greetings,
instructions and routines,
through action-related talk
and play.

Share information relating to self, family, friends and
favourite things, and recognise and respond to modelled
classroom-related greetings, routines, instructions,
personal introductions and questions.

Initiate exchanges, share information and respond to
modelled questions about self and others, and engage in

classroom routines using modelled language.

Initiate and sustain modelled exchanges in familiar contexts
related to students’ personal world, school envrionment and
local community, and interact in class routines and activities,
varying language and behaviour according to relationship

and context.

Students:

e recognise and respond
to gestures such as
bowing and pointing to
nose to indicate self, or
words and phrases used
in greetings, such as &1

LI TAIZBEIZ. TLH%
o =AY A Y4

e introduce self, using
modelled phrases, such
asKen T, AXWTY,
through action-related
talk and play

e begin to notice and
explore the variations in
language used at
different times of the day
and with people of
varying ages by viewing
interactions in video
clips, noting the

Students:

e respond to greetings,
guestions and phrases
through actions, matching
flashcards, or drawing, for
example, % IO =TT
DHATHTETTH

e use modelled phrases in
interactions, such as when
greeting, giving, thanking
and apologising, for
example, ZAIZHIE )
Z.HYIYDEH THART
\, noting and using
appropriate language for

different times of day, such
as, HlILHI. ZAITAIZ

e use formulaic sentences,
including appropriate
pronouns, to share
information about self and

Students:

e respond to simple
guestions about feelings,
for example, BIFAETY

e THIHTY

e share information about
self or family using spoken
language, for example, |&

CHELTLIFWITY . &
IWTT DZLIEAAT
T IETT . A—2+3)
FATT VAN TET
T, 3T L5LL

e describe favourite things
or objects using simple
formulaic sentences, for
example, 23T AT
ToEVWEWTE b
T VW ETE Y
HHBRTETT

Students:

e use modelled language to
describe and introduce
self, family or friends, for
example, Y H76TT . &
TR VBN TT TR
WELET YO TET
T EDIHT IRV
1

e exchange information with
others using rehearsed
questions and answers, for
example, Xy hZH>TW
FIH I AT DT
WET

e show interest in peers by
using modelled questions
or expressions, for
example, X°->7z! 3\

Students:

e initiate introductions with
Japanese speakers, using
formal spoken language,
for example, IILH XL T,

LYo S T A SZ8 A
TY.LBL<BRADWL
ES

e share present and past
activities and experiences
using correct verb forms,
such as, place 2\ EF L
7=o food /=N F L7,

drink * DA F Y,
activity/sports # L&Y

e ask and answer simple
factual questions about
self or others, such as 7%
FA?BRATNTT DR
R—=VeLETH.RICE

Students:

e introduce and describe
peers using familiar,
rehearsed language such
as7=ALLHTUIE. B
_BTY, N"HEL
LIz D ZLKIIAATT . B
DHIALEEELLENT
TRYMIVATT L
Al TY

e describe preferences and
attributes of others, such
as sport * LZ 9, school

subject 2L &9, animal
DYETY

e use formulaic language
and modelled questions to
exchange correspondence
with young Japanese
speakers about daily life in
both Australia and Japan,

Students:

e exchange personal
information through, for
example, an interview or
survey using modelled
language such as BT 4

RRATTDRATNT
I EELNLEFF LT
D RIIHDTETIO A
BRAR—=YELETH %
(ZAYELWTTH

e initiate modelled
exchanges when
interacting with young
Japanese speakers about
school life or pastimes, for
example, by messages,
texts or emails, including
common H\\DH

interjections to sustain
conversations, such as

© Department for Education, the Government of South Australia
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differences in language
use between peers,
teachers, friends or
family, such as suffixes,

TAKABERA FAE
\:\

e participate in routines
such as the opening and

closing of lessons, for
example, ATV HlI

SOTTVET, HAt
(AN o XA

e follow classroom
instructions using actions

or single words, such as
FeoTKEIW THH-T

KEIWTEHITHKE
IV DWW ELEIIE
(ANRIAY 3

e respond to teacher
requests during activities,

using well-rehearsed
actions, and phrases such

as DY ELIWN, IV

IZ.HYIHES,

to indicate likes and
dislikes, for example, X<

I& Takeshi TH 75T\
T VR TETT . H
I ECRRWTY

notice that people use
different expressions
according to their
relationship or the setting,
for example, when
thanking family, a friend or
ateacher, ¥ 5t HYH L

I HUYDEYITIVET,
EALHYEITIVET

participate in routines by
responding to instructions
such as lining up, choosing
objects, drawing shapes,
selecting cards, responding
to roll call or apologising
for being late, for example,
IV WEF Lily AW

FEARTATT.T4AZ
A

begin to use modelled
phrases and gestures to
respond to requests,

lead class activities or to
remind peers of their
responsibilities, such as
LIl EI W TH
STLETIWN, TV
W o TLEE,

e use appropriate greetings,
phrases and forms of
address, such as A&\,

I LKA BERA

e notice that language use
shows the relationship
between people, for
example, when interacting
with friends or strangers,
BlIIEH . BlEIEHTIVF
FAILHFELT

e notice that names used for
the same person can
change due to relationship
and context, such as ¥ ¥,

DHERA ENHTIA I
(kg

e notice that different
expressions are used in
different contexts, for
example, greeting in
person or on the
telephone, 2AIZHIT. HL

L. 3w

e respond to questions using
gestures and words, such
as 5 /1¥F> (OX) and
[TV /WA

e respond to and use
instructions to set-up or
pack up, play games or
complete tasks, for
example, DMV TLZEN,

HUIEIVLATLE
TV

e request and receive

classroom objects, for

example, ¥ AFEEA.

IFAE? WV LLHN?HY
A>T

e recognise slight changes to
language, for example,
how the honorific prefix &

indicates relationship, such
as ¥l and HBIIL. BF A

and B4

e share ways that own
language and behaviour
vary, for example, when
interacting with own or
others’ families

e recognise familiar terms
used in stories and in daily
conversations, for
example, HC\NFA and

BITHIA torepresent
old man or old woman

e participate and engage in
classroom routines, such
as asking and naming the
days of the week and

describing the weather, for
A [
example, AL B TE 5
> [

THIRALSIBTT . IIN
T,

o follow teacher directions,
such as moving around the
classroom or school, using
equipment or finding
objects, such as 7=\ MM A

ANV STLEI WV ZA T
DELSTLEEN, /—h
FEZTTH

e request permission during
lessons, using modelled
language, such as b LIZ

ERFLED EZIIWES
L=

use formulaic expressions
to encourage and praise
peers during class
activities, such as, X°->7z!
CLITIEVCLEIR? 1=
WAL AIE->TIzL
o2 TEEITH?0LD
E I B AN NRY A WL b
A TTE,

notice how language varies
to indicate level of
politeness, for example, by
using the correct honorific

suffix T, JTA KA B®
A or the correct pronoun,

such as 7= L. 1<

understand that language
and behaviour vary across
cultures, for example,
when eating a meal at
home, school or in a
restaurant

explain gestures and
behaviours that may be
used in some situations
but not others, such as,
folding of arms, pointing
and waiting their turn

respond to teacher
instructions and questions
using movement, actions
and phrases, such as
RTIIEH>TLET W, IE
W RS ATV, W E
FLLID IV WEFET,
REWZAT

through greeting cards,
postcards, letters or emails

e recognise the suffix 43 can
be used to soften
language, for example, =

LWTTFh,. s\ TT4h

e identify how language
changes according to
context, for example, view
or read simple texts, such
as anime or manga, and
recognise the use of polite
or plain verb endings T

and 7= . WEZF ¥ and \K

e understand that some
language or behaviour,
according to context, may
appear inappropriate to a
Japanese speaker, such as
the choice of address, use
of personal space or
volume of voice

e assume the role of class
rIEA
% & and lead routines
such as roll call, day of the
week and weather, for
example, TY) >, 1L\ 5
< F, give instructions
using familiar modelled
language such as 7=> T

IV Th>TLIEE,
ATV, FTVTWET
\}, and negotiate turn-
taking, for example, 54—
EE->TLZEV, Matilda
TADIEAEHZ

e use gestures, actions and

modelled language to
interrupt, ask for

HHZTOIOTIHNINTIALD
IZVARY

e understand that verb

endings can be used to
vary the level of politeness,
for example, EAH or

FLLOM

understand that language
and behaviour reflect
cultural values, which may
influence ways of
interacting with others,
such as, reluctance to
volunteer or compete for
attention in class, ways of
responding to
compliments C&£&IT T
#3, LM Z, turn taking,
volume of voice or
requesting help

take on different roles and
responsibilities in the
classroom, using modelled
classroom language, such
as BARI A TH->TKZ
IV HTLEIWV WS TK
IV TV
At TETWETV

lead class routines and
I2o54<

activities, and guide B &,
for example, open and
close the lesson, and
transition to different
tasks, such as A% T A X

DTLIEIW e TKEET
WA=y b (DH) 12T
HoTLETW

e ask and respond to

questions and answers

© Department for Education, the Government of South Australia
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LIV AATUDDHY
FIHh IV EHZT

e use modelled phrases to
thank, excuse and
apologise, such as HY 5%

ITHIEA, THAR
WY,

WoTHWVWWTT DA e create and give
THVNNTTH, ZATUD instructions, for example,
. how to draw an anime
Y TLVNTTH, I on
\)\ B v character using modelled
W EDT, 4

language, such as —& : <
LENWTKEIWVW . HE=
I$A
WY ZFK HAHEDNT
EIW, B5VWEWTT
® excuse, request assistance

or ask for clarification, for
example, L2\ LZE T,

TSN, 1Y
WLET . THEEA DD
VEFA THEEA L)
WEE WS TLEEL,

clarification or seek
permission, with
politeness, for example,

using modelled language
to show politeness, or to
praise, compliment,

Vi P et oY AU & encourage and thank each

A, PN TLEX, other, suchas ") L7z

B> TTHI AL DAV ZEITT, S

XLEODON->TCEHENNNT DEELWTT 9B T

ThH, ToWVWA B WET IS
W WWTT, 132295 T
ToITEDHIVNNT
TS5 LWV RELW LT
TILAEHIEHYDES
TIVELEEOWELE
LT,

Key concepts:

noticing, routine, politeness,
variation, respect

Key questions:

e How do | show respect to
the people around me?

e What are our daily
routines?

e What does being polite
look, sound and feel like?

e How do we vary our
language when talking to
family, friends or adults?

Key concepts:

self, family, friendship, respect, noticing, routine,
politeness, variation

Key questions:

e \What makes me, me?

e What makes a family?

e Why do we need friends?

e How do | show respect to the people around me?
e \What are our daily routines?

e What does being polite look, sound and feel like?

e How do we vary the way we speak to family, friends
or adults?

Key concepts:

identity, socialising, relationships, etiquette, procedure,
routines, formality, comparison, variation

Key questions:

e How does the language | use change when interacting
with people in my world?

e How do | choose what | share about myself?

e How do | know | have been understood?

e How do our manners change in different situations?
e Why is it important to follow instructions?

e Why do we need routines?

e How do we change our language in different situations?

Key concepts:

identity, communication, interaction, respect,
CZL&ID N\, responsibility, negotiation, variation, context,

register, status

Key questions:

e |s there a right or wrong way to communicate?

e What would make me change the way | interact?

e How does the way | speak change in different situations?

e How do we show respect in different situations through
language or behaviour?

e Why do we need to share responsibility?

e What qualities make a good leader?

e How does showing respect help us to learn and grow?
e What skills do we need to work well with each other?

e |s there more than one way to get the same
message across?
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Thread: Collaborating, planning and negotiating

Participate in guided, play-
based activities with teacher
support using gestures, and

Participate in a range of guided, play-based language
activities and transactions using formulaic expressions, and
visual and spoken cues.

Participate in activities that involve planning and
transacting with others, using a range of familiar phrases
and modelled structures.

Participate in activities that involve collaborating, planning,
transacting and negotiating with others, using language to
share information and express preferences and ideas.
visual and spoken cues.

Students: Students: Students: Students: Students: Students: Students:

e sing along to video e participate in class or small | e participate in guided, play- | e participate in activities o follow simple familiar ¢ plan and participate in an e collaborate to plan,

versions of THZT U 7=,
suchas 7 —Fax/X— &
TATOLWT, b =4
KYDEDLET

e participate in guided play-
based activities, crafts, or
games, using movement,
gestures and images,
mimicking words and
phrases, such as X°>—>7z.

EHTED, =<=T
W EIE HYHED

e participate with peers in
simple role-plays to
practise modelled words
and phrases.

group play-based activities
or games, such as word
making races, memory,
bingo or counting games,
using visual and spoken
cues, gestures and pictures
to convey understanding

participate in guided tasks
and craft activities, such as
origami, drawing, matching
and labelling, or using
simple words, modelled
questions and responses,
for example, HH Y T

NN AYIRIAY 4
participate in a group
performance, such as a
song, dance or short play,
for example, HH I H
W3y, using movement,

gestures and images to
convey meaning.

based activities and
transactions that involve
guessing, matching and
choosing objects, using
modelled questions and
responses, and visual and
spoken cues, for example,
HOTIH, 1WA,
W HITT VWADH
LW TY

use and respond to
rehearsed words, phrases
and cues to collaborate in

group or class activities, for
example, selecting foods
for a shared %% picnic,
suchas ICACAAYIZL W
TIHe ITVITALADY

TLw

play games, such as C®A
IFANEA orsimple T3
< board games to practise
formulaic phrases, such as
DF hofz, i H
AI->T TAA., B
Yo 3TN, 5%,

such as a shopping role-
play, involving roles and
responsibilities, and
planning and transacting,
using modelled language

o follow familiar instructions
in tasks involving taking
turns, swapping, sorting
and classifying items

e cooperate with peers to
plan and play simple
games or activities using
familiar modelled
language, with teacher

support, such as 7% 7=,

instructions or procedures
for activities involving roles
and responsibilities, and
planning and transacting,
such as cooking, origami or
games, for example, |$A
SATEST. 22ITEW
TEULH-STUHS5-T
RHEAT

cooperate with peers
using familiar and
modelled language to
survey, interview and
gather results

give simple directions to
peers using familiar
modelled language, such
as a simple instructional
or procedural task,
directions for a treasure
hunt, or instructions for a
card game.

activity to teach a buddy
class a new skill, using
instructional language,
such as how to play \FA 7=

ForBIILT

e collaborate with peers to
plan, negotiate and
prepare promotional
materials, using language
that shares information
and ideas, for example, 7=

< [
WIDZAZI ARLIAB,
C

+—HBF WA

¢ plan and share a simulated
experience, for example, a
shopping expedition, using
transactional language that
includes asking for items or

expressing preferences,
suchas \\6-L»WEH,

CNELEIWVAKSTY
Ak

530008 TY, ld\WV ¥

)%,

negotiate and organise
promotional materials for
a class event, visit or
performance, using
language related to place,
people, time and numbers,
for example, 7=\\2 D Z A

23 &L3 B N
W< HA

create a skit, performance
or action game to
introduce and share
aspects of Japanese
language and culture, such
as writing hiragana, or how
to bow when receiving a
gift, and present to a
buddy class or school
community

collaborate, problem-
solve, negotiate and plan,
an authentic or simulated
excursion such as a trip to
a Japanese restaurant,
using modelled language,
for example,

A: BESBICBADL R
FUITATIEL LI DN

B: RLH I BLoE -,
A: KEHBIZESITT D,
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Japanese Rto 6

Key concepts:
play, participation, rules
Key questions:

e |s play the same all around
the world?

e How does play help us
to learn?

e Why do we need to play?
e Why do we need rules?

e How does role-play help
us learn?

Key concepts:

play, participation, rules, transaction
Key questions:

e |s play the same all around the world?
e How does play help us to learn?

e \WWhy do we need to play?

e Why do we need rules?

e How does role-play help us learn?

e What is transacting?

Key concepts:

cooperation, roles and responsibilities, procedure,
transaction

Key questions:

e How can we work together?

e Why is it important to have roles and responsibilities?
e Why do | need to give or follow instructions?

e What words do we choose when transacting?

Key concepts:

collaboration, planning, transaction

Key questions:

e How can we collaborate?

¢ What steps do we follow when planning?

e What language choices do we make when transacting?
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Japanese Rto 6

Sub-strand: Mediating meaning in and between languages
Obtaining, processing, interpreting and conveying information through a range of spoken, written and multimodal texts; moving between languages and cultures non-verbally, orally and in writing,
recognising and explaining different interpretations.

Thread: Obtaining and using information

Recognise images, symbols
or key words in simple

Locate, with support, key information in familiar texts, and
respond using gestures, images, words and formulaic

Locate and respond to key information obtained from simple
spoken, written and multimodal informative texts.

Locate and process information and ideas, in a range of
spoken, written and multimodal texts.

spoken, written or phrases.

multimodal texts and use in

modelled tasks with teacher

support.

Students: Students: Students: Students: Students: Students: Students:

® recognise Japanese
sounds, images, symbols or
key words in songs,
rhymes, videos or teacher
statements, and use in
modelled tasks including
gestures, pictures or
words, for example, H 7= &

|E? point to head or
choose picture card

e recognise kana labels on
simple, written texts such
as charts, posters, or
digital displays, and point
to, draw, copy or match
words on own work

e view simple texts such as
picture books or video
clips, and answer teacher
questions related to the
content, for example, X° %

TIH I EWV /WA,

o listen for key words in
texts and show
understanding through
actions, for example, put
hand up or point

e recognise individual
hiragana, kanji or key
words in simple texts such
as posters, slideshows or
song charts, and show
comprehension through
actions, matching, circling,
copying, colouring or
drawing

o find key information in
simple texts and use to
complete activities such as
filling in the blanks,
reconstructing jigsaw
sentences or putting labels
on pictures

e select correct hiragana or
kanji flashcards to
construct modelled words
or sentences.

o listen for key phrases in
spoken texts and use visual
cues such as gestures or
facial expressions to
demonstrate
understanding, for
example, HH D T = give
athumbs up, HHH =L

X7¢\N give a thumbs down

¢ |ocate key information in
texts such as graphs or
diagrams, and use to
respond to questions, for
example, %212, A, €2

or =NTEH

e recognise and select
hiragana, kanji or words in
familiar texts, such as
labels on drawings or
phrases in a picture book,
through matching, clicking
and dragging, and drawing

e view familiar texts about
life in Japan and
demonstrate
understanding by pointing

¢ locate examples of
Japanese language at
school, home or in the
community to create a
display or digital database
of familiar words

e view or listen to a familiar
text and recognise,
respond to and note key
information, for example
characters, foods or places
in a picture book or
animation

read or view simple texts,
such as a diary entry or a
television commercial, and
record nouns, adjectives
and verbs on a class list or
dictionary

e locate specific information
in simple, familiar texts
and use text, images or
photos to sort into correct
sequences or categories.

e gather and respond to
information about peers’
home life and activities, for
example, by using surveys
on pets, sports, activities,
families, or likes and
dislikes, and use a simple
column or picture graph to
display the results

e view or listen to a familiar
community text and
recognise key words, such
as a weather or seasonal
report about T HLEAE

YN P o W17

e view or read simple print
or digital texts such as
menus, advertisements,
catalogues, or packaging,
and locate and share key
points of information, such
as product name, location,
quantity or price.

e view video clips or
websites to locate
information about similarly
aged Japanese students’
pastimes to create a visual
display such as a graph or
poster with labels

e locate information in texts
such as timetables,
advertisements,
conversations, emails,
brochures or text
messages, and represent
them in different formats,
such as charts, concept
maps, skits or digital
presentations

e compare information from
photographs and class
surveys and show
similarities and differences
between Japan and
Australia, for example, a
Venn diagram comparing
year 5 students’
lunchboxes.

e gather, respond to and
process key information
from a range of texts on
topics such as healthy
eating, school lunches, or
home or school routines,
discuss findings and
compare opinions using
simple statements, for
example, B RAIIA>ZS

TZILELET, -2k
)T ARZILELERA

e survey and compile
information about young
people in Australia and
Japan, their interests and
preferences in different
contexts, such as favourite
activities, television shows,
websites, preferred means
of transport or leisure
activities

e view video clips or read
simple texts containing
social interactions, such as
exchanges between
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Japanese Rto 6

to places on a map or
selecting pictures and
responding to questions,
suchas LADAEATY
e TLTTD, 1EWN,Z)

T,

parents and children or
customers and shop
assistants, and identify and
record new words, phrases
and expressions.

Key concepts:

discovery, locating,
recognising

Key questions:
e What is information?

e Where can information
be found?

Key concepts:

discovery, locating, recognising

Key questions:

e How do we find out new information?

e Where can we find the information we need?

e How can we recognise the important parts of a text?

Key concepts:

locating, selecting, processing

Key questions:

e What is factual information?

e What are useful ways to gather information?

e How do we select the most important information?

Key concepts:
locating, comparison, evaluation, reliability
Key questions:

e How do we know what sources of information we
can trust?

e Why is certain information better suited to written, visual
or spoken texts?

Thread: Participating in and responding to imaginative experience

Participate in listening and
viewing simple imaginative
texts and respond using
modelled language, actions
and movement.

Participate in listening, viewing and shared reading of simple
imaginative texts and respond using modelled language
and actions.

Participate in a range of imaginative texts and respond using
modelled language in relation to characters, places or events.

Participate in a variety of imaginative texts and respond
using modelled language to share key messages, cultural
meaning, feelings and opinions.

Students:

e participate in shared
singing and respond with
movement or creative
expression, for example,
by clapping along or
copying actions

e listen to or view
imaginative texts and
begin to mimic vocal

Students: Students:

e participate in shared
singing and chanting
and respond using
expressive action,
sound and movement

e listen to, view, and read a
range of imaginative texts,
and respond by making
simple statements about
favourite characters, such
as R VDIIH N,
EITIEHE or

answering questions such

e interact with an
imaginative element of a
text or specific character
by mimicking or pointing,

Students: Students:

e listen to, view, read and
respond to a range of
texts, such as anime and
children’s television
programs, and identify key
words, familiar phrases,
cultural expressions and
behaviours

e participate in familiar
imaginative texts such
as stories from Japan,
Australia or other
known cultures and
compare characters,
settings or events

e listen to, view and read
simple texts and respond

Students: Students:

e recall and describe the
main characters and
events in stories, songs or
anime, for example, by
responding to questions
suchas =41, \V D X2

e participate in traditional
and contemporary
imaginative experiences,
such as performances,
game shows and artwork,
and share feelings using
expressions, such as 7zdM L

T BHLENTY

e view and respond to a
variety of simple texts such
as folk tales, anime, manga

© Department for Education, the Government of South Australia
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Japanese Rto 6

expression and
approximate
pronunciation of familiar
words or phrases

e listen to or view simple,
familiar texts such as
picture books, and
respond by play-acting,
facial expressions,
movement, drawing or
labelling

e answer simple questions
about characters in
imaginative texts using
one-word or simple
responses, for example, 7=

NTIHh. Bl BEFW
TTH N lE\N,

for example, 205 AT
EZTTH. F7!

e respond to imaginative
texts such as stories,
through simple statements

e respond to imaginative
texts by retelling,
sequencing events or
predicting what might
happen next, and copying
familiar language to
describe imaginary
characters or experiences,
for example, T L\, &

H,

as N TIH, bLVWIWT
ERAR

e use simple, modelled
language, drawings or
actions to describe
imaginary characters, for
example, L 1F. B H»

SIE EIDNTT

e respond to rhymes, songs,
chants or simple repetitive
stories by re-telling, using
simple modelled
statements, pronunciation,
intonation and rhythm.

using illustrations and
simple statements to
describe characters, places
or events, for example, 7

FAERIBEIITT . VART
T ELLIEAETTT

e compile a word bank or
sound file or engage in
role-play to demonstrate
the meaning and use of
onomatopoeic sounds
found in Japanese
imaginative texts, such as
YECE RIRZ, UH U

é\ L,—’ -
I N e )

e engage in a range of texts
and identify exclamations,
words or expressions used
in imaginative and
expressive texts, such as ™\
A—IZ— BN
AEILEN 2E.T
T oL BT
IO A>T TN W
AN S

e describe and compare
favourite characters in
stories, plays or cartoons,
listing words or
expressions associated
with their personality, such
as BLo2XZHWTT ., H>
CVWTT RILVLA
<9,

e produce a storyboard to
share key events in an
imaginative text, including
captions or word bubbles
to capture the moods or
feelings in the text, such as

N 1ANY (IR 27/ N VAW

e describe and share
favourite elements of
imaginative texts, such as
characters, settings and
events, using modelled
statements and captions,
for example, AR —I ) 4F
ITT, "AHERYIIITHW
TT, I5ENLZWTT

e explain how they might
relate to characters and
events from imaginative
texts, for example, $>7= L

LEATTIEBYAT
HTETT,

or films that evoke
emotions such as
happiness, amusement,
fear or anger, make
connections with their
own experiences, and
share by using statements,

suchas, P<HLET .72

WIFETT . 2hW\WTT. ¢
TELEFT . UKYLFEL
e NATTH

o discuss key messages
in print, digital or
multimodal texts, such as
the moral of a folk story,
ideas or values expressed
in songs, cultural
elements in artworks
or characterisation
in anime.

Key concepts:

imagination, participation
Key questions:

e What makes a good story?

e How does the story make
me feel?

Key concepts:

imagination, participation, interaction

Key questions:

e What is imagination?

e How does joining in help us enjoy an experience?

e \What makes a good story?

e How does the story make me feel?

Key concepts:

participation, engagement, character, description

Key questions:

e How does a story draw me in?

e How do | connect with the characters?

e How can descriptions help us to enjoy a story and connect

with a character?

e How can stories help us learn about languages

and cultures?

Key concepts:

participation, message, response, opinions, relating,

BADZL

Key questions:

e |s there a message in every story?

e What experiences in my own life does this imaginative

text remind me of?

e What do | think about the message in this

imaginative experience?

e What can we learn about the Japanese concept of A H®

7Z L through performances and stories?
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Thread: Translating, interpreting and explaining meaning

Japanese Rto 6

Notice and share meanings
of gestures, actions and
words in Japanese, English
and other known languages.

Use non-verbal, visual and contextual cues to help translate

and interpret gestures, words and simple sentences.

Develop strategies to translate and interpret meaning
in simple texts, noticing when language carries

cultural meaning.

Apply strategies to translate, interpret and explain literal,
non-literal and cultural meaning.

Students:

e listen to and sing familiar
songs, read illustrated
stories, and match words
to pictures in games,
noticing that both
Japanese and English
words and actions have
meaning

e notice the meaning of
Japanese words, gestures
and actions in signs, songs
or short videos and share
similar sounds, images,
facial expressions and
gestures

e begin to notice and share
some similarities and
differences between
Japanese and English, such
as scripts, sound, gestures
and ways to show
politeness.

Students:

e predict the meaning and
use of simple expressions
used for different
occasions, using non-
verbal, visual and
contextual cues, and share
the meaning with others,
for example, HHTLI.

WEEEET, oo Loh
L. B9 25K

e recognise that simple
words, gestures and
actions can be translated
and interpreted, for
example, by playing
matching games with
Japanese and English word
and picture cards

e share simple rhymes and
songs, and predict the
meaning, for example, the
birthday song or L4t

L Tx=1=29

e notice and share words in
Japanese and English that
have the same or similar
sound and meaning, such
as T=—X, 7awval)—,
HHTIL—,

Students:

e notice and translate
familiar words or phrases
in charts, songs or simple
stories that sound similar
to English, or are in
everyday use in Australia,
suchas TL. HBRAKD,

AN

e interpret the meaning of
gestures and cultural
behaviours encountered in
simple texts, such as
pointing, bowing, crossing
arms, or making an X with
fingers, using non-verbal,
visual and contextual cues

e notice loan words, 7 \\ 5
W\ T, that sound like a
familiar word in English,
for example, L&, EHf,
TARI)— L

e explore A\ N5\ from
various languages, for
example, the Portuguese
word /3>,

Students:

e develop strategies to
translate familiar words
and phrases to create
labels, captions or signs,
for example, label a class
display

e interpret meanings of
Japanese words,
expressions and
behaviours that do not
translate easily into
English, for example,
THEZITE N ER
T A>T 20T
FCY

e interpret and demonstrate
hand gestures, body
language or facial
expressions, such as
beckoning with fingers
pointing downwards, or
waving a hand in front of
the face to signal a
negative

¢ notice Japanese in simple
texts, signs and labels,
noting how meaning can
change when translated
into English, for example,
street and shop signs.

Students:

e develop strategies, for
example, the use of
dictionaries, word lists and
pictures, to translate and
interpret meaning in
simple, familiar texts, such
as a frame from a manga,
line of a song or a video
capture from anime

e interpret the cultural
meaning of common
expressions or words that
do not translate easily,
suchas \\>TEET /72

WE, B9 AY W oTh-o
LW

e develop and use strategies
to assist with translating,
interpreting or conveying
meaning, for example,
create a class book or
word bank with Japanese
words and expressions
that do not translate easily
into English

e identify words that change
their meaning according to
the context, such as Z&.
4R and Zl3A or WM A

95 and 7\ IR,

Students:

e translate short texts, such
as a children’s book,
advertisement or menu,
applying developed
strategies such as bilingual
dictionaries and online
translators, and notice
how meanings can differ
depending on context
of use

e gather and explain words
and expressions that carry
cultural meaning, such as
THEZXITE WEoLeW
I BB VLI
_d—

e consider how expressions
and phrases, used in
greeting cards or
interactions, reflect
aspects of Japanese
culture, suchas HITEL T

BTy . Junbrl%,
LB LB WLET,

Students:

e listen to and sing familiar
songs, read illustrated
stories, and match words
to pictures in games,
noticing that both
Japanese and English
words and actions have
meaning

e notice the meaning of
Japanese words, gestures
and actions in signs, songs
or short videos and share
similar sounds, images,
facial expressions and
gestures

¢ begin to notice and share
some similarities and
differences between

Japanese and English, such

as scripts, sound, gestures
and ways to show
politeness.
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Japanese Rto 6

Key concepts: Key concepts:

Key concepts: Key concepts:
noticing, interpretation, noticing, translation, interpretation, prediction translation, interpretation, equivalence
sharing

translation, interpretation, explanation,
Key questions:

Key questions: translatability, context
7 TG e What does translate mean? ¢ Do words that look and sound the same always have the 7GR hER
. S . . . . 5
° Howr::ioels knowmgh | i e When do | need to translate? same meaning? e When is translating and interpreting needed:
another language help us: e What words and gestures are similar in the languages e How can | translate a text without losing the meaning?
e Why do people use body language and gestures , ,
when explaining? you Know: e Are online translators a help or a hindrance?
. . . Wh | noti h lati . . .
e \What helps us predict what words might mean in * ) i elo | neige sloultuene e el Translkil e How do | explain cultural sayings or expressions that have
simple sentences?
another language?

no direct translation?

e When should | interpret or translate?

© Department for Education, the Government of South Australia
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Sub-strand: Creating text in Japanese

Creating a range of spoken, written and multimodal texts for specific contexts, purposes and audiences.

Thread: Conveying and presenting information

Create and share informative
spoken, written or
multimodal texts with
teacher support.

modelled language.

Create and share informative texts to convey meaning, using

Create and present informative texts to convey meaning,
using modelled language, text conventions, the hiragana

chart and familiar kanji.

Create and present informative texts to convey meaning,
using familiar language, text conventions, hiragana, and
some familiar katakana and kanji to suit context, purpose

and audience.

Students: Students: Students: Students: Students: Students: Students:

e share information about e share information related e label images or pictures of | e present key information e share factual information e gather and present e collate information from a

self using gestures, familiar
words and modelled
phrases, for example, by
labelling or pointing to a
photo or picture of
themselves using $>7= L/

13T, name TT A
WY

draw a picture of, or show
a significant object using

familiar words or modelled
phrases such as \ R T,

E>7TY

participate in shared
listening, viewing and
reading of texts and share
reactions, themes, familiar
words and phrases

copy or trace modelled
words or phrases to create
a picture and word poster
or chart to display in the
classroom or to share with
family

e create and share bilingual
labels or posters with

to significant objects using
phrases, such as, 7= L/

1Z<D noun T
adjective T9, 24113
noun T4

label and display
classroom objects, for
example, |TA . TLIL D,

KA WNT FY

use modelled words and
phrases to label photos or
pictures, for example, label
a photo with 21X TT

create a bilingual wall
chart, picture dictionary or
a picture montage, using
images, captions, labels
and student drawings, for
example, captions or labels
in hiragana, romaji and
English to support learning
new words and phrases,
for example, about
favourite foods.

friends, family, a
celebration or special
event, using modelled
words and phrases, such
as, tHL716TT. H=AL
LHVTY

e share factual information
to convey meaning about
friends or family using
descriptive words, such as,
ITAE XRILWBBLS
WL LT, or
information about
favourite things using
simple descriptive
sentences to indicate
colour, shape and size, for
example, IZ{NHEHLERT

T HNNTT, EFHWT
T.5VWEWTY

e create sets of word cards
in Japanese and English
and play matching games
such as ‘Memory’ or ‘Snap

7

e create a simple bilingual
presentation, using

about family or friends
using descriptive language
to identify relationships,
for example, Z#Lld#> 7L

DELIBRTT. V3T
4 bHiEFaaL— kot
2. b EIERELNTT

gather and convey
information from peers,
such as favourite sports,
foods or colours, by
presenting as a bilingual or
multilingual list, class
profile, poster, chart or
graph

present key information
about aspects of daily
routines, for example, =

T . HITIAELERTE
T /\BFIZHHZHIIWVWEZF
¥, including captions in
two or more languages.

to convey meaning, by
presenting descriptive
statements, for example,

LADAEATT . LAD
AFAIZIIRNTT, 20°
WY

gather and present
information from
multimodal texts and
authentic materials, such
as advertisements, menus,
brochures or maps

recount a personal or
shared experience, such as
a class excursion,
incursion, sports day or
school event and present
using simple past-tense
sentences, for example, ¥
AN DAAIINWEFL T
WAkAFELI =LA -
=T%

create a bilingual,
handmade or digital
personalised text, such as a
greeting card or message,

information in a variety of
ways, conveying meaning
relating to Japanese
culture, such as fashion,
landmarks or festivals,
using familiar language to
provide a summary, for
example, S\CTATT . 72

H"WTT . ZLT DHIHW
TTOITATY

e compare and present
aspects of children’s daily
life in Japan and Australia

e create a simple timeline,
including birthdays,
celebrations or events and
present using titles,
captions and simple past
tense sentences, such as,
I/ N—FT1—IlTWVEFZL
1=

e produce digital bilingual or
multilingual texts, such as
a sign, advertisement or
brochure, learning support
resources such as bilingual
word lists, flashcards and

variety of texts and
present in an appropriate
format to suit a specific
context, purpose or
audience, for example, as a
graph, diagram or
multimodal presentation

convey information to
others, for example, in a
brochure or an
advertisement about a city
or tourist attraction using
descriptive or persuasive
language, such as, \V\ZZ L

9. LELLH. AFLLD

create an informative text
in the form of a poster or
video, to convey meaning,
for example, an
introduction to their class,
school or hometown, for
an intending exchange
student visit or sister
school correspondence

create bilingual or
multilingual texts, such as
invitations, a poster for
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illustrations for classroom
use, with teacher support.

modelled phrases and
sentences and present to
peers or at a school
assembly, for example,
an introduction to
greetings In Japanese,
English and other known
languages, or a bilingual
photo story of a shared
event, such as sports day
or Harmony Day.

for a peer or member of
the school community.

instructions for a cloze
activity or boardgame, or a
recount of a school event
or excursion for the school
newsletter or website.

Languages’ Day or a menu
for the school canteen.

Key concepts:
sharing, presenting
Key questions:

e What information do we
like to share?

e What are the ways we can
share information?

Key concepts:

sharing, conveying, presenting, creating,
bilingualism, multilingualism

Key questions:

e What information do we like to share?

e \What are the ways we can share information?
e Why do we need bilingual texts?

e \What languages can | use?

Key concepts:

informing, conveying, presenting, creating,
bilingualism, multilingualism

Key questions:

e How can we present information we have gathered?
e How do pictures help us share our ideas?

e How can description add richness?

e Why could it be useful to have more than one language
when creating informative texts?

e How can we communicate when we don’t speak the
same language?

Key concepts:

informing, conveying, presenting, creating, audience,
bilingualism, multilingualism

Key questions:

e Does format matter?

e Do all texts have an audience?

e How do you think visuals help to get our message across?

e What real-life situations would be helped by a bilingual or
multilingual text?

e How do bilingual or multilingual resources help
our learning?
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Thread: Creating and expressing imaginative experience

Create spoken, written and multimodal imaginative texts

Create and share simple
imaginative spoken, written
or multimodal texts with

Create simple spoken, written and multimodal imaginative Create spoken, written and multimodal imaginative texts

and present or perform using familiar language and text

texts, and share using modelled language. and present or perform using modelled language and

. conventions to suit context, purpose and audience.
text conventions.

teacher support.

Students: Students: Students: Students: Students: Students: Students:

e practise a familiar song, e practise and perform a e re-enact or retell simple e modify or adapt a familiar | e create a new character, e adapt a familiar text such e create and present a

rhyme, puppet play or

chant and perform to small

groups or the class

e devise dance movements
or actions to the words of
a familiar song

e act out or re-tell a familiar

folktale or story using
repetitive language,
gestures and actions.

e co-create and share a
bilingual or multilingual

oral text, such as a song or

simple repetitive story

e create a page for a
bilingual story, shared
dictionary or phrase book
for shared use.

modified version of a
chant, song, folktale or
repetitive story with
actions

co-create imaginative
artworks and present as a
class picture book or
display, using repetitive
language and modelled
phrases

rehearse and share a
simple performance or art
presentation using
modelled language for a
buddy class or school
assembly

use modelled vocabulary,
familiar phrases and simple
sentences to co-create an
oral bilingual text, for
example, a class song or

puppet play.

stories with puppets,
props, actions or gestures,
using familiar words and
modelled language, such
as BT UZEYA DD
=59

e re-create a familiar simple
song, poem and rhyme
using modelled spoken
and written language,
movement, gestures and
facial expressions and
share with the class

e create a simple bilingual
imaginative text, using
modelled phrases and
sentences, and present to
peers or at a school
assembly.

song by changing key
words or lyrics, using
familiar language, and
perform to others, such as,

EL
ZITAELEILE DA
37
20k

create an imaginary animal
or A A style character

and present as a digital
display, artwork, manga or
puppet show, using
familiar modelled
language, for example, 25
S5IIVRIATT . REA
I TY =XV TT.IC
DT ETT AAEIDKE
W, IFRELRNET 0
HWWTY

create an artwork, poem
or original bilingual text to
share an aspect of
Japanese culture, such as a
haiku poem to represent
nature, using classroom
bilingual resources for
support, such as word lists
and charts

e create and share bilingual

versions of familiar songs
or stories, alternating

setting or cultural element
for a well-known text, such
as ‘The Three Little Pigs’ or
‘The Very Hungry
Caterpillar’ and perform to
peers or present as a
digital story

e create spoken, written or
multimodal texts, such as a
short skit, song or manga
comic using familiar
modelled language and
including onomatopoeic
sounds, such as, ¥’ ¥ &,

RIRZ, UHPUH I

-
~

e create and label an

artwork or photo montage
that represents aspects of
Japanese language and
culture and present as a
digital or classroom display

e create familiar bilingual

texts, such as a song or
poem, using bilingual
dictionaries, online
translating tools, word lists
and familiar modelled
language.

as a story or poem and
perform the new version
for a specific context,
purpose or audience, for
example, a younger class, a
visiting Japanese guest or
online sister school

create imaginative digital
texts such as a photo story,
e-book or profile, using
modelled language and
cultural elements, for
example, by profiling a
Japanese anime character
or youkai

create a rap or song based
on a modelled text, and
experiment with rhyme,
rhythm, and alternative
language, adding gestures
and actions, to perform

to others

create a simple bilingual
text such as a set of
flashcards, a card game or
board game, and play or
share with a younger class.

commercial or
advertisement for an
imaginative product to
appeal to primary-aged
consumers using
modelled language and
elements of culture

create and perform an
interactive and imaginative
text, such as, a song, rap,
poem or skit, using
modelled language and
elements of Japanese
culture, and encourage the
audience to participate

produce and present a
picture book or mini book
for younger students
incorporating elements of
Japanese language and
culture

perform or present a
role-play, skit or
presentation for a buddy
class, at an assembly or
concert, using Japanese
for the performance and
English for supporting
explanations.
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between languages and
switching key words in
repeated phrases, for
example, KT TALEITA.

RIZHTEHD?

Key concepts:

re-creating, sharing,

bilingualism

Key questions:

¢ When we listen to the
same song in different

languages, what changes
and what stays the same?

¢ Why do we need bilingual
stories?

Key concepts:

re-creating, sharing, imagination, bilingualism,
multilingualism

Key questions:

e When we listen to the same text in different languages,
what changes and what stays the same?

e \What do we need to tell a good story?

e Why do we need bilingual stories?

Key concepts:

creating, re-imagining, performance, presentation,
bilingualism, multilingualism

Key questions:
e How can | re-tell a story without losing the message?

e How can | make my presentation or
performance entertaining?

e Why could it be useful to have more than one
language when creating stories?

Key concepts:

adapting, performance, presentation, engagement, creating,
audience, bilingualism, multilingualism

Key questions:
e How can | make an imaginative experience more engaging?

e How can | adapt an imaginative text without losing
the key message?

e How can | share my languages and cultures
in performance?

e What is challenging when creating bilingual texts?
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Sub-strand: Reflecting

Participating in intercultural exchange, questioning reactions and assumptions; and considering how interaction shapes communication and identity.

Thread: Reflecting on intercultural identity

Begin to notice that they
and others belong to
groups, and share the
languages that they speak,
know or are learning.

Participate in intercultural experiences, and notice and
share ways in which they and others communicate.

Participate in intercultural experiences, discuss what can be
learnt about self and others and reflect on how interactions

may shape their identity.

Engage in intercultural experiences, compare own and
others’ responses, reactions and assumptions, and reflect on
how languages and cultures shape identity.

Students:

e notice ways that Japanese
people use gestures and
language to communicate,
for example, watch videos
showing greetings using
words, phrases, bowing, a
handshake or waving

e share how speaking or
listening to Japanese looks,
sounds and feels, such as,
when singing a song,
viewing a video or listening
to a story

¢ begin to make connections
between Japanese and
Australian children’s life,
such as, celebrating
birthdays or significant

cultural events such as, 2
Lt T T4

lE317)) El ort A=

e notice groups that they
belong to such as family,
class or friendship groups,
and show these groups
through drawings and
captions

e share languages that they
speak or are learning and

Students:

e participate in intercultural
experiences and notice
and share ways of
speaking in Japanese, such
as ways of greeting,
thanking and apologising

e experiment with using
Japanese to interact with
others, noticing changes in
the use of voice or body
language

e view videos or images of
daily life in Japan and
share aspects that are
familiar or unfamiliar in
their own daily lives, such
as interacting at home or
school, or ways of
travelling to and from
school

e notice their own use of
words, expressions or
behaviours that make
them who they are, such
as the use of various
languages, ways of
celebrating or
communicating

Students:

e notice and share ways that
Japanese people show
respect and politeness,
such as by using titles,
giving and accepting gifts
with both hands and using
table manners

e participate in intercultural
experiences and notice
and share some ways that
children living in Australia
or Japan interact, such as
ways of playing games,
eating food or speaking
with family or friends

e identify and share their
own use of words or
expressions when
communicating in English,
Japanese or other known
languages

e identify characteristics and
talents, such as favourites,
skills and preferences, and
understand how these
form part of their identity

e reflect on their roles in, or
membership of, various
groups, such as class, sport

Students:

e participate in intercultural
experiences and notice
how respect can be shown
through ways of referring
to naming, greeting and
addressing someone, such
as by using first name,
title, terms of endearment,
or honorifics, for example,
using HIT. BITWTA
or suffixes, such as, TA &
W EE TA KA or B

Aoy

e explore and compare ways
that people in Japan
communicate in different
situations, such as when
playing games, eating food
or interacting at school, at
home or in the community.

e share aspects of belonging
to a group and the
relationships formed
within them, and reflect on
their language use and
behaviour in each group

e create and share texts that
represent elements of

Students:

e discuss ways in which
respect or humility can be
shown in Japanese, in
different contexts, such as
apologising for interrupting
when entering a
classroom, L2\ L &

T.EMNTTAHIEA,
leaving the classroom L™
LWL Z L7 or allowing
others to go first, £ 5%

e share own experiences of
how they communicate in
different contexts, such as
at a train station, shopping
centre, sports game or
friend’s house, and discuss
differences in gestures,
behaviour or politeness

o reflect on and share with a
peer or Japanese friend,
elements of their own
identity, including groups
and relationships, via, for
example, a digital profile,
avatar or montage, noting
their choices of content

Students:

® engage in conversations
with Japanese speakers, in
person or via digital tools,
noticing cultural elements,
such as eye contact,
actions and agreement,
and compare with own
interactions

e consider what linguistic or
cultural knowledge is
needed for a visit to a
school or home in Japan
and discuss adjustments
they may need to make in
language use or behaviour

e compare ways of
communicating and their
appropriateness in
Australian or Japanese
contexts, for example,
ways of indicating yes or
no, agreeing or
disagreeing, or declining an
invitation, such as ¥ A%t

A.BEDE..

e engage in a variety of
intercultural experiences,
such as real or simulated
excursions, notice their

Students:

e experience authentic

interactions with Japanese

speakers, for example,
through face-to-face or
virtual connections,
identify phrases and
behaviours that reflect

cultural traditions or values

and compare each other’s
reactions

e compare intercultural
experiences, such as a
Japanese festival or schoo
sports day, to own
experiences, reflecting on
own and each other’s

perspectives and reactions

o reflect on the experience
of learning and using

Japanese, and identify any

perceived changes in

perceptions or attitude, for

example, by asking, ‘What
did | first think about
learning Japanese and
what do | think now?’

e consider whether learning

and using Japanese
influences their language
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the people with whom identify groups that they or family groups, noticing their own identity, such as e recognise and discuss own own assumptions, and use or behaviour in
they speak these belong to, notice the ways that people a personal crest, photo and others’ use of words, consider what different situations, such
languages, and display in ways that each group communicate. journal or self-portrait, and expressions or behaviours assumptions people in as, interacting in the
picture format in class communicates and reflect on reactions to when interacting, for Japan might hold about classroom or going to a
e read stories about share using simple these. exar_nple, with a teacher, people in Australla., fgr Japanese restaurant
o . modelled statements, family member or new example, about bringing .
people’s lives from various has ot Loy E £ L ] lunch to school e notice how aspects of
. z S n . .
cultures, countries and suc ‘as X +9 acquaintance uneh 1o scnoo communication and
linguistic backgrounds and DT NEDH TS o reflect on how e explore and discuss cultural expression are
notice connections to T3 . br-LoHvh— intercultural experiences, cultural ways of represented in Japanese
their own lives. 757 T NI DF— such as celebrations, or the responding to thanks or texts, and respond to
LT experience of becoming praise in different guestions such as, ‘What
° bilingual or plurilingual, contexts, such as £ 6 H do you see?’, ‘What do you
may shape their identity. YA TETNFLEL YD notice?’ or ‘Why do you
oop oy think ...?’
WELELT FLFET
+ VAV, e identify and share the
visible and invisible aspects
of their own identity.
Key concepts: Key concepts: Key concepts: Key concepts:
noticing, culture, sharing, noticing, culture, reaction, identity, sharing, belonging exploration, discussion, connection, variation, reflection, reflection, comparison, diversity, communication, identity

belonging identity, self-awareness

Key questions: Key questions:

Key questions: Key questions:

e \What languages and cultures are around us? e What is an intercultural experience?

e What languages and e What unites our class and school?

e What do | feel or notice when | experience a e How does knowing languages change the way
cultures are around us? . . . .
new language? e What connections do | have with this language and | communicate?
° i . 5
ey elees DB s ) iy e What makes me, me? o el e e How can we show respect for diversity?

a new language? . 5
e \What does belonging look like, sound like and feel like? - Wi el LT e ey e sfpteal aine] el e: e When | learn this language, what can | learn about myself?

?
e What language groups and cultures do | belong to- e Who am | when | interact?

i ?
e \What do we all have in common? SRR e i ol i e e

e How do | fit in the world?

19
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Strand: Understanding language and culture

Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange.

Sub-strand: Systems of language

Understanding language as a system, including sound, writing, grammatical and textual conventions.

Thread: Sound and writing systems

Begin to notice and mimic Recognise and reproduce the sounds and rhythms of
the sounds and rhythms of
Japanese, and how they are
represented in writing.

Recognise sound combinations, pronunciation and intonation
patterns, and apply when speaking and in writing.

Apply knowledge of sound combinations, pronunciation and
intonation patterns to develop fluency and rhythm, when
reading, speaking and in writing.

Japanese, and learn how they are represented in
different scripts.

Students: Students: Students: Students: Students: Students: Students:

e build phonological e recognise and reproduce ® sing songs or reproduce e recognise that there are 46 | e recognise sound e understand that the e apply knowledge of how

awareness by noticing,
experimenting with and
mimicking sounds and
rhythms in shared oral
texts in a variety of ways,
such as by singing,
chanting, reciting and
repeating

e notice the differences
between Japanese and
English sounds, for
example, by listening to
names or familiar words in
Japanese and English, such
as 9 L. I3

e listen to songs or view
stories and begin to notice
how the number of sounds
match the number of kana

e begin to notice the three
scripts, and experiment
with reproducing the
simplest forms by tracing,
using tactile materials

sounds, by mimicking,
repeating, reciting and
singing, and focusing on
those that are new or
initially difficult, such as

CRUNCN (NN

understand that there are
five distinct vowel sounds
in Japanese that form the
basis of all other sounds,
except A

indicate the location of
specific kana sounds in key
words, for example, by
raising hand or pointing
when spoken by the
teacher or in a song

begin to notice that some
sounds can be written in
different scripts, but still
sound the same, such as

IZ.=. = and . F. K

e experiment with

reproducing the three

language after the teacher,
with a focus on practising
the rhythms, sounds,
pronunciation and
intonation

understand the system of
basic Japanese sound
combinations; that is, a
vowel can be attached to
most consonants to
produce a kana

understand that the basic

unit of sound in Japanese
1F<
is called a mora or #H, and

is similar to a syllable, but
does not always match,
for example, L I\

has four morae but only
two syllables

begin to recognise the
number of morae, and
understand that the length
of each mora is even when
pronouncing it, for
example, by clapping out

hiragana with individual
sounds, use mnemonic
devices to remember the
sound and shape of each
hiragana, for example, |F
for kettle, understand that
the characters can be
combined to represent
words, and experiment
with writing them

e understand that the sound
A has a mora of its own,

for example, 2AIZH IS,
IZA

e understand that kanji
originated in China,
hiragana is the simplified
form of kanji, katakana is
primarily used for loan
words.

combinations using vowels
suchas 29, H. A 5.

and apply when speaking
and in writing

e experiment with you-on
combinations, including
handaku-on and daku-on,
such as L, &, T &,
noticing changes in
pronunciation, for
example, LX> and L*®

e understand that vowel
length changes the
pronunciation and
meaning of words, for
example, \N\Z and \M\ M A&

e experiment with and apply

rhythm, intonation and
stress by repeating words,
chunking phrasesin a
sentence, or varying
intonation for questions,
instructions or commands
in own speech, and

sounds of hiragana and
katakana have the same
sounds, even though the
scripts look different

e apply knowledge of
pronunciation of sound
combinations, such as,
long vowel sounds and
double consonants, for
example, TL).HLLLWY,
5T

e apply voiced and unvoiced
sounds using () 7={TA
/tenten and () I3A 7T
A [maru

e explore how intonation
can change the meaning,
for example, by listening to
and mimicking the
intonation of words such

as »& (candy) and H &
(rain). &L (bridge, edge)
and &L (chopsticks)

certain combinations of
two morae make one
rhythm unit (foot), for
example, the copula T

and the verb suffix £ 9

e apply sound knowledge to
develop fluency and
rhythm when pronouncing
familiar and unfamiliar
loan words written in
katakana, such as X

and % b7R—/L, noticing
additional sounds, such as
74 and T4

e understand that the sound
of a particle does not
always match its kana, for
example, TT. I .\ %

explore how intonation
changes when making a
statement or asking a
question, for example, LM

TT VW TE?20WTED
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¢ begin to notice stroke
order in familiar hiragana
or kanji

¢ begin to recognise familiar
kana by pointing, circling
or highlighting in colour

e explore simple texts and
begin to notice that
Japanese can be written
vertically or horizontally.

scripts, by using
conventional writing as
well as tactile materials,
for example, playdough,
sand or water brushes to
trace or copy

e notice and experiment
with stroke order in
familiar hiragana or kanji.

the number of sounds in
key words or phrases

e begin to notice that
statements and questions
have different intonation
patterns

e experiment with the
writing of the 46 hiragana,
using supports such as
mnemonic clues, to assist
reading and writing, by
associating them with
pictures, for example, 2

for coin.

experiment with
representing oral language
in writing.

e develop and apply sound
knowledge to written
hiragana and katakana.

¢ explore exceptions to
phonetic rules, for
example, changes to
counter classifiers, \\> T

FIVEIAVE,

Key concepts:
noticing, speech, symbols
Key questions:

e What connections are
there between languages?

¢ What sounds do
| recognise?

e How can sounds be
represented in writing?

Key concepts:
systems, speech, symbols

Key questions:

e \What sounds do | recognise?
e How is Japanese like/not like English?

e \What connections are there between alphabets

and scripts?

e What symbols do we use for sounds when writing?

Key concepts:

systems, sound, pronunciation, writing, pattern

Key questions:

e What is similar about the sounds of Japanese?
e Why are some sounds in Japanese hard for me to make?

e What is similar about the way Japanese is written to other

languages | know?

e What patterns do | recognise?

Key concepts:
systems, intonation, scripts

Key questions:

e How do questions and statements sound different?
e How can the sound of a word help us to write it?
e Why do some languages use scripts and others do not?

e How are symbols used to communicate meaning?

e How is language like a code?
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Thread: Grammatical and vocabulary knowledge

Begin to notice basic
elements of grammar and
high frequency vocabulary.

Recognise and use modelled grammatical structures and
high frequency, context-related vocabulary.

Understand modelled grammatical structures, some kana
and kanji rules, and context-related vocabulary, and apply in
formulaic sentences.

Understand and apply modelled grammatical structures,
writing system rules and vocabulary knowledge, in
simple, compound and complex sentences.

Students: Students: Students: Students: Students: Students: Students:

e begin to notice that e recognise that a Japanese e recognise particles when e understand and use the e understand and apply e understand how to e understand and use £

Japanese uses name +
suffix instead of pronouns
when referring to other
people, for example, John
KA, I3 2TA, Todd &

At

experiment with high
frequency words to label
familiar objects or people,
suchas ITA.ZAA U D D

LS £V

begin to notice that
questions usually end with
the sentence-ending
particle

count using cardinal
numbers, for example, —.

—_—

recognise that numbers
79, . and 7L can be said

in more than one way

explore common
onomatopoeia used in
familiar texts, such as story
books, songs or games.

sentence is formed by
using scripts

recognise that Japanese
uses gender-specific
pronouns $7z L and 1Z<

notice similarities and
differences between
Japanese and English, such
as word order in a
sentence

understand that words can
be sorted, for example, as
a noun, adjective or verb
and that these form the
basic features of grammar

begin to describe, using
adjectives such as colour,
size and shape, in context,
for example, A4 T,

BBEVTT, 250TT
explore basic word order
in simple sentences, for
example, pronoun / noun
IERIWNTT  noun H¥F =
T and adjective + noun
1

use common
onomatopoeia such as X2

RZand hAbA

constructing simple
sentences, for example,
WANNTETT 7zl
ANENTTY

e create shared lists or
flashcards of high
frequency nouns,
adjectives, and verbs and
use to create own simple
sentences

e use familiar adjectives and
nouns to describe people,
animals, places and things,
for example, by using
adjective + noun, such as
2 SEIALEE /A oIV #|
N SR DI AY/)

e use the possessive particle
M, for example, H7=L D
H %<, Sarah SADITA .
BEHIANDNZ

e notice that different
guestions start with words
suchas 741,212, ¥'2
and usually include the
sentence-ending particle
h

e use 2 dHY pronouns,
suchas 22. %2, HZ 2.
2

subject + object + verb
(SOV) word order, for
example, K7z LIIT =%

LEY

recognise particles |3, M,
. 2. 9%, in familiar
sentences, for example, k3
IFBLPEERET . bHL
DIFATY

describe actions using
positive and negative verb
tense 9 and T A, for

example, ¥ L& 7=XNZ7,
BoZHIWEFHA

understand and use time
words associated with days
of the week, months of the
year and seasons

begin to use question
words 2. A WD Y
Z.7Z#1 and the particle
H°, for example, 72 12AHYY
TTINRAINTT

count using cardinal
numbers up to and beyond

100, for example, —. =,
[OX 19

knowledge of word order
to create a variety of
formulaic sentences
including features such as
time, person and place, for
example, TW\EHUIZkH

EbeHEICWEFT

begin to describe actions
using verbs in past tense
F L7z, for example, Z\\%H®

*AFEL=

begin to conjugate high
frequency verbs using
positive, negative, present
and past tense, such as

~FT . ~FL ~FHEA
~FHATLE

use particles ¥ and ¥ in

formulaic sentences,
for example, £ L7268 H

ZUVET. 168 HZU
FL7=

indicate means of
transport, for example, <%

FTHSZHITWEZT
describe the existence of

people, animals or objects,
for example, ZA U250 %

VET. RIHNET

suggest ideas, using ‘let’s’
or ‘shall we?’ by using verb
form~F L&) and ~FL

£3H

e use the particle 7\, for
example, YN ZY F
T HHTINNEFET

e refer to inanimate or
animate objects using ~%°

HYVET and ~H "W FF

e express the sequence of
events by using terms such
as W L&LIZ.ZFHLT
WZZ

e apply time and frequency
expressions, such as £\ <
L5 X ETLE, and ask and
tell the time using " A L
TIH~C.~CIFATT

e understand and respond

to different question
words such as W\’ {5, £

® use some counters in
Japanese, for example, ~

A~F ~UE S OES
U=.~A.~8, ~H and
understand Japanese

form for positive, negative,
present and past verbs to
describe and recount
events and experiences in
time, for example, D& F

F RET. BELE W
s34 LEHATLE

use words and particles
related to location,
direction and transport, for

example, prepositions, .
T.LADATATWES

L KBETHHITHITW

TEFTAAUDIEPKAD
T

use 2Z & ¥ pronouns,

such as Z#L, T4, HHL.

rn

apply language such as Z
.. HAL. N, and

conjunctions such as € L

T.ZMNH 5 to link and

sequence ideas in
modelled oral and written
compound and complex
sentences, using
metalanguage to refer to
grammatical elements
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e count using cardinal
numbers, noticing patterns
in numbers above 10, for

e notice and understand
differences in English and
Japanese sentences, for

¢ begin to use general
counters, for example, V¥

’)\ \,3\7":’)\ 0@")’)

® use prepositions to
describe the position of

J A

e understand and apply a
range of particles in simple
compound sentences, for

numerical place order, —.

T O FAFA

example, t=. =++t. L
+/\

example, subject + object +

verb (SOV) word order,
particles |&. %%, ® and

e use metalanguage when
talking about grammatical

objects, for example, L.
L OVFEY &#F

T.&E. A&.9L5. k%Y
for example 2< A M L IC

identify different
grammatical elements, for
example, verb endings, or

example, N\, T I, & X,

% and explore the use of

e begin to notice differences ounctuation o 1 4°? elements, for example, KA HYET translate sentences word b‘-i’é’/%‘) i_—d— t? refer to
in counter classifiers, for T noun, adjective, verb, for word to compare animate and inanimate
example, when counting e count using cardinal particle, or positive and e build shared vocabulary differences in word order objects
age —7 and year level — numbers up to 100, for negative tense. lists, table mats or in English and Japanese, e use adverbs such as B &£

Uxs and circle or colour

FEhy, example, —. =.= .. B dlctlona‘rles. for classroom e : . Y. 2L LS A
use, which include words, different parts of speech in
e use counter classifiers common phrases and a sentence e count and use ordinal

noticing differences, for
example, counting people

sentence starters numbers up to and beyond

1000, for example,

e further develop

e use counters for time and metalanguage to discuss

— A=A EAor money, for example, grammatical elements 8.+ 7%

animals W\ > UE(IZDE, FA.+/N\B. AL +H used in English and

s , AR | h e understand and use the
SAUTE, apanese, such as

e develop metalanguage for “C form in modelled

talking about Japanese
language and compare
terms to those used in
English.

preposition, animate and

. . i ion h as when
inanimate. situations, such as whe

giving instructions or
seeking permission, for
example, RT3V, b

LIZWSTHEWNWNTT D

e recognise the order for
writing the components of
the date and time in
Japanese, for example,

F.A.B.~d&38. ~

BF. ~4, and incorporate
into texts.

Key concepts:

Key concepts: Key concepts: Key concepts:

vocabulary

systems, grammar, vocabulary systems, parts of speech systems, application, metalanguage

Key questions:

e Key questions: Key questions: Key questions:

e Why are there different

e What are the building blocks of a language? e Why do we name the different parts of sentences? e How does metalanguage help us learn?

ways to name the

e What do | notice about word order? e When does a phrase become a sentence? e What elements improve a sentence?

same thing?

e Does grammar always matter?

23
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Thread: Text structure and organisation

Understand and compare language structures and features
in Japanese and English texts.

Notice that language is Recognise and understand that texts have different Recognise and understand language structures and
organised as text that
can be spoken, written

or multimodal.

features of familiar texts and compare with English or
other known languages.

language structures and features.

Students: Students: Students: Students: Students: Students: Students:

e listen to, read, or view a e recognise and understand | e explore language e recognise and share e recognise and understand | e classify a range of texts e understand and compare

variety of simple texts,
noticing that texts can be
spoken, written,
multimodal, digital, short
or long

begin to notice that
Japanese can be written
vertically or horizontally
and that written text has
punctuation such as < TA

(c)and & TA (V)

begin to use metalanguage
to name familiar types of
texts, such as a story,
rhyme, song, video or
conversation

notice that texts are all
around their immediate
environment and locate or
identify texts in the
classroom such as labels,
anchor charts, displays,
books, talks and songs.

that language is organised
as texts which have
different language
structures and features,
such as repetition, rhyme
and rhythm in action songs
and chants, and
experiment with these
features in own texts

notice how texts are
organised, for example,
that storybooks are
sequenced and contain
features such as titles,
captions, images and page
numbers

recognise and describe
texts using metalanguage,
such as story, song, game
or rhyme

notice familiar or everyday
texts around the classroom
or home such as
instruction manuals for
games, recipes or lists of
things to do, recognising
that texts can be spoken,
heard, viewed, written or
read, short or long

e notice writing conventions,

such as direction of the

structures and features of
familiar texts, for example,
using AL H L to start
a story, repetitive words
or rhyme to create a song,
or text direction to write

a card

notice language structures
and features of familiar
texts, such as punctuation,
page progression, direction
and layout, including 7= T

AT and L2HVE

understand and use simple
text features such as
tables, graphs, diagrams,
captions and illustrations
to help make meaning.

language structures and
features in familiar types
of texts, for example, titles
and headings in a recipe or
subtitles in an animation,
and punctuation rules, and
compare to the way
English is organised in
similar texts

read or view familiar texts
such as menus, calendars,
and animations, and share
how text features suit the
purpose, for example, that
menus have pictures with
labels, calendars have
graphs, and videos or
digital books have subtitles

recognise and compare
different language
structures and features,
such as layout, direction,
title, illustrations and
punctuation, for example
compare punctuationin a
picture book to speech
bubbles in a manga

understand the use of
language structures and
features in different texts,
such as verb tense in a
recount, ordinal numbers
for a recipe, punctuation in

text features such as
layout and text direction,
and writing conventions
such as no spaces or no
capital letters, in texts, for
example, in picture books,
digital books, games, video
clips or songs, compare
with other languages, and
apply these in own texts

¢ recognise and use
language used in specific
texts, for example, write a
postcard or greeting card
using EAEWIN XLV

e apply knowledge of
language structures and
features to locate key
information, such as name,
age and nationality across
a range of texts, for
example, social media
profiles or simple non-
fiction texts

¢ understand how
information from one type
of text can be transferred
to another, for example,
a shopping list can be
created from a recipe, or a
list of clothing can be

such as stories, greeting
cards, recipes, instructions,
posters and
advertisements, according
to their purpose or
audience, for example, to
entertain, inform or
persuade, or for friends,
members of the
community, or a sister
school, using their
language structures and
features as a guide

recognise and understand
language structures and
features typically
associated with particular
texts, such as the use of
imperatives in recipes and
time markers in stories, or
rhyme, rhythm, imagery,
and onomatopoeia to
entertain and engage
target audiences in a song,
rap or story

recognise and compare
writing conventions, for
example, various ways to
order the date in Japanese
and English

¢ identify and share how

language structures and
features of texts might

language structures and
features used in a variety
of Japanese and English
texts, such as letters,
instructions, emails or
phone conversations, for
example ~FT AN~

bl

explore and share how
different types of texts
create specific effects by
using specific language
structures and features, for
example, appropriate
punctuation, superlative
adjectives and imperative
verb forms in
advertisements designed
to persuade

consider how the
composition of texts in
different languages reflects
cultural values, such as the
ordering of information on
Japanese ID cards or when
kanji or Arabic numerals
are used in Japanese texts

understand and apply
writing conventions
associated with using |TA
2L, for example,
the size of small
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text and commonly used
punctuation.

a picture book or text
direction in a manga.

generated from a weather
report

e apply knowledge of
punctuation, sequencing
and alphabetical order,
by writing or giving
instructions, writing word
lists or creating shared
dictionaries.

change depending on the
purpose and audience,
such as a phone message
to home or the teacher, an
email to a friend or a
business, or a news report
on television orin a
children’s magazine

e compare similar texts in
Japanese and English, such
as comic books, children’s
magazines or catalogues.

characters, the position in
the square and the placing
of punctuation.

Key concepts:

noticing, structure

Key questions:

e What texts are around me?

e What do | notice about
texts around me?

Key concepts:

conventions, structure, noticing

Key questions:

e When do words become a text?

e What do | notice about texts around me?

e \What is punctuation and what does it do?

Key concepts:

conventions, presentation, comparison

Key questions:

e How does the layout of a text help?

e How can images help us understand writing?

e What role does punctuation play?

Key concepts:

conventions, format, comparison

Key questions:

e Do texts in all languages have the same features?

e Does format matter?

e Does punctuation matter?
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Sub-strand: Language change and diversity
Understanding how languages change over time and place.

Thread: Language change and diversity

Begin to notice that

Notice that languages borrow words and expressions from

Understand that languages change over time and influence

Understand that languages change over time and are

Japanese is one of the each other. each other. influenced by societal changes, global trends, technology
many languages spoken and new ideas.

in Australia.

Students: Students: Students: Students: Students: Students: Students:

e begin to notice and
explore the languages of
classmates and teachers,
and where those languages
originated, acknowledging
that languages are spoken
in many parts of the world

e notice that Australia has
many languages, such as,
Aboriginal and Torres Strait
Islander languages, English,
community languages and
languages taught at
schools

e recognise that Japanese is
the official language of
Japan and is spoken by
people in Japan and some
other countries, including
Australia.

e notice that languages
borrow words from one
another and that both
Japanese and English
include words and
expressions from many
languages

e understand that many
people, for example, the
teacher, students and their
families, may speak more
than one language

e explore words that
classmates know that are
similar or used in more
than one language

e understand that Japanese
is a language taught and
learnt in Australian and
Japanese schools, as well
as in schools all around the
world

e understand that all
languages change over
time due to contact with
each other.

e notice that Japanese uses
many loan words, A\ 5\
Z’, from other languages,

and that these are
pronounced differently in
Japanese, for example, /X

S TLE RN Ty T —

e discuss reasons why
languages borrow words
from other regions or
countries, such as words
related to food, toys or
technology, 3 L. K7 &

S T=A A1 —9—

e recognise that English and
other languages have
borrowed Japanese words
such as judo, origami, sushi
and manga, noticing how
these words are
pronounced.

e understand that ¥\ )5\
Z are written in katakana
and sound familiar in
multiple languages,
including English, for
example, 7')/ 7y 73>
g Faal—kr LEY,
and that 2 \\ 542" may
also be from other
languages they have heard,
such as the Italian word £

4 or the French word L' X
N

e recognise familiar °\\ 5
\MZin simple Japanese
texts, such as books,
videoclips and anime.

e recognise common A%\\5
\\Z  which appear in
English dictionaries, such
as anime, haiku, futon and
zen and how the meanings
may have changed over
time

e understand that Japanese
and English language and
culture influence each
other, for example, by
their proximity in the Asia-
Pacific region, and that all
languages change over
time and influence each
other

e understand that Australia
is a multilingual country
that includes people who
speak or learn Aboriginal
and Torres Strait Islander
languages, English,
Japanese and many other
languages.

e understand that there is a
standardised form of
Japanese, and that
different dialects are
spoken in different regions
of Japan, such as Tohoku,
Tokyo and Kansai-ben

e understand that there are
Japanese-speaking
communities outside of
Japan, for example, in
Hawaii and South America,
and that Japanese is widely
taught in many countries
around the world

e explore the etymology of
words, for example, the
word emoji comes from
two Japanese morphemes
and is used in English and
many other languages

e understand that
languages change over
time due to technology
and global trends, such
as social media, movies,
television programs and
advertisements.

e understand that languages
change in response to
needs, new ideas, societal
changes, global trends and
developments in
technology, for example,
R TAvI R

e explore types of words and
expressions that are most
frequently borrowed, such
as 7 a—/NL h5— 47
— U

e understand the impact of
globalisation on language
and culture, such as
through travel, tourism,
media and digital
communication, for
example, the increasing
use of romaji and English
words in signage and
advertising in Japanese
contexts

e explore how the Japanese
language is influenced by
and influences other
languages and cultures, for
example, in relation to pop
culture, food, music, sport
and technology, such as
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J-Pop . /N /IN—=H—,
INRTy R R—=IL, A9 —
2w b

e understand that
languages change, that
some continue to grow
and expand, while others
are being revived or are
endangered, for
example, Ainu or
Aboriginal and Torres
Strait Islander languages.

Key concepts:
diversity
Key questions:

e Which languages do | hear
or see around me?

e Where in our community is
Italian spoken?

Key concepts:

diversity, change

Key questions:

e Which languages do | hear or see around me?

e \Where in our community is this language spoken?

Key concepts:
diversity, change
Key questions:

e Where can | see and hear Japanese in our community, in
Australia, or in the world?

e How do languages change over time?
e |s Japanese the same wherever it is spoken?

e Why do languages borrow words?

Key concepts:
diversity, change, origins
Key questions:

e How and why has Japanese evolved and changed
over time?

e Who uses Japanese and why?
e Why is Australia a multilingual country?

e How does knowing the origin of words help our learning?
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Sub-strand: Interrelationship of language and culture
Analysing and understanding the interrelationship of language and culture in the exchange of meaning.

Thread: Interrelationship of language and culture

Begin to notice connections
between languages and
cultures.

Notice ways that language is connected with culture.

Understand that language reflects culture and recognise
connections between each other’s languages and cultures.

Understand that language reflects cultural practices and
values, and that this impacts on language use, behaviour

and communication.

Students:

e notice and discuss, in
English, where they have
heard or seen other
languages, including
Japanese, in the
community, such as at
home, supermarkets,
festivals, school events,
food trucks, restaurants, or
on television

e explore cultural artefacts
from Japan and other
known cultures, making
connections with
associated language, for
example, traditional and
modern toys, such as, Z |7

L. LBE. KT
>,

Students:

e notice and make
connections between
languages and cultures
through play-based
activities, for example, in a
restaurant or shop, using
cultural artefacts and
associated language, such
as \WHEoLeWEH W
FFEF ~ELEINTET
IXFTL

e notice and share the ways
that cultures and language
are expressed through
music, dance, stories,
games and celebrations

e become aware of Japanese
ways of showing respect
and politeness, and
compare with how this is
done in their own
languages and cultures, for
example, by using titles,
bowing, and accepting
objects with both hands

e notice language use and
behaviour between
speakers of Japanese, for
example, by viewing video
clips or photos of familiar
contexts, such as lining up

Students:

e recognise that learning
and using Japanese
involves cultural ways of
behaving, for example,
when arriving home saying
=7\ %, removing shoes
and putting on slippers

e notice and share terms or
expressions that carry
cultural meaning, such as
EPpHILLL or BRAED

e notice visible and invisible
elements of culture, such
as ways of eating, symbols,
how people live, and their
values

e notice expressions and
terms in Australian English
that reflect Australian
lifestyles and cultures,
such as terms associated
with food, the land, sport
and leisure activities,
for example, ‘backyard’
and footy’.

Students:

¢ notice that some phrases
or expressions need
cultural knowledge to be
understood, for example,
A>T BRas WL F
TIUTAE

e recognise and compare
gestures and behaviours
associated with language
and cultures, such as
bowing and saying ZAlZ
513 or waving and saying
hello in English

e recognise connections
between each other’s
languages and cultures, by,
for example, exploring the
cultural meaning behind
Japanese family names
being placed before given
names.

Students:

e understand that language
use reflects cultural values,
for example, respect for
older people is
demonstrated by terms of
address, such as TA . A

(= QARG /R A AN 3

e explore cultural values
that are expressed in the
language used in different
contexts, for example, at
home, suchas \\> T &

ERA N1 R JANP =Y/
Al

e understand that politeness
and respect can be
conveyed through gestures
and body language and
that these can replace
language, for example,
C ¥ as a greeting, apology
or to be excused

e explore the meaning of
culture, understand that it
involves visible elements,
such as foods, symbols,
music or festivals, as well
as invisible elements, such
as manners, gestures, how
people live, how they think

Students:

e recognise own language
use and culture in words
and expressions related to
everyday contexts, such as
slang words or
colloquialisms, for
example, ‘thongs’,
‘bathers’ or ‘see ya’

e discuss ways of
communicating and
behaving, for example,
responding to offers of
food or drink, turn-taking
in conversations or use of
age and context
appropriate words and
expressions, such as X<,

Bn.pmrzL

e identify non-verbal
expressions used in various
cultures, such as eye
contact, bowing, nodding,
pointing, and explore how
they reflect values
associated with respect
and caring for others.

Students:

e notice ways in which
Japanese language and
behaviour reflect humility,
such as reluctance to
volunteer in class, how to
respond to compliments U

£ITTFH, WA, and
prioritising the group
rather than the individual

¢ understand that images
and words carry cultural
meaning, for example, in
Japanese and Australian
print and media, such as
advertisements, brochures
or commercials

e understand that people
interpret intercultural
experiences in different
ways depending on their
own cultural perspective
and that this may affect
understanding, for

example, experiencing for
37 &

the first time {6 &, #1574
T . BAEA or Y,
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and waiting for the LA
At A,

about themselves and
others, how they relate to
the environment, or
personal space.

Key concepts:
culture, connection
Key questions:

e What languages and
cultures do | bring?

e What languages and
cultures are around me?

Key concepts:
culture, connection
Key questions:

e What do | already know about Japanese language
and cultures?

e What connections can | see between my own languages
and cultures and Japanese language and cultures?

Key concepts:

culture, connection

Key questions:

e Language and culture - how are they connected?

e What cultural words or expressions do | notice in
this language?

Key concepts:

culture, connection

Key questions:

e When | communicate, what cultures are at play?
e How can | see culture within language?

e |s it possible to learn a language without learning
its cultures?

This scope and sequence document references and is adapted from the Australian Curriculum Version 9.0 <www.australiancurriculum.edu.au>. Australian Curriculum material is
licensed under CC BY 4.0 <https://creativecommons.org/licenses/by/4.0>. Version updates are tracked in the ‘Curriculum version history’ section on the 'About the Australian

Curriculum' page <http://australiancurriculum.edu.au/about-the-australian-curriculum/> of the Australian Curriculum website.
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