Rationale Year 7 and 8 Achievement Standard
Through learning languages, students acquire: By the end of Year 8, students use spoken and written Vietnamese to initiate and sustain interactions with peers, teachers, family members
e communication skills in the language being learnt and other known adults, and to engage in transactions and exchange ideas and experiences. They ask and respond to open-ended questions
e anintercultural capability, and an understanding of the role of language and culture in communication such as Ban nghi sao vé van dé nay? Tai sao ban nghi nhw vay?, and offer and justify their own opinions. They make enquiries (for example,
e acapability for reflection on language use and language learning. Me dinh 6 chue sinh nhat con nhuw thé nao?) and suggestions (for example, Chung minh tham gia biéu dién van ngh trong trwong dil), to
Language learning provides the opportunity for students to engage with the linguistic and cultural diversity of the world and its peoples, to reflect on their solve problems, make decisions and organise events and services. They use verbs such as nén, can and phai to give advice or express their
understanding of experience in various aspects of social life, and on their own participation and ways of being in the world. attitudes on topics of discussion. They make comparisons and state preferences using bang, horn and nhét. They rephrase statements or
Learning languages broadens students’ horizons in relation to the personal, social, cultural and employment opportunities that an increasingly interconnected provide examples to clarify meaning, and elaborate on or justify ideas. When interacting, they use appropriate Vietnamese pronunciation and
and interdependent world presents. The interdependence of countries and communities means people in all spheres of life are required to negotiate intonation patterns in a range of sentence structures. Students locate, analyse and compare information on topics of shared interest from a
D experiences and meanings across languages and cultures. Despite its status as a world language, a capability in English only is no longer sufficient. A bilingual | variety of texts, and convey information and ideas using modes of presentation selected to suit their audience and purpose. They share their
— or plurilingual capabllllty is the norm in most parts of the world. responses to different imaginative texts by expressing opinions about the ways characters and events are represented and by explaining
= D Learning languages: - . . . themes, messages and the storyline. They create texts with imaginary places, events, people and experiences in a range of forms, using direct
o *  extends the capability to communicate and extends literacy repertoires o speech (for example, Ba me ndi v&i tai: ‘Con nén cham hoc’), and indirect speech (for example, Ba me bao t6i nén cham hoc). They
S O e strengthens understanding of the nature of language, of culture, and of the processes of communication manipulate a range of structures to express their own perspectives on experiences, events and issues. They use a variety of sentence types
L — e develops intercultural capability (affirmative, negative, interrogative, imperative and exclamatory) to express attitudes, opinions or emotions. They translate texts from
. Ve m e develops understanding of and respect for diversity and difference, and an openness to different experiences and perspectives Vietnamese into English and vice versa, using simple strategies to overcome challenges, and compare their versions with others’. They
"(7) m e develops understanding of how culture shapes worldviews and extends learners’ understanding of themselves, their own heritage, values, culture produce multimodal bilingual resources for the school and the wider community, providing annotations and commentaries to assist meaning.
3 D and identity They reflect on the importance of language and behaviour in intercultural communication and how being a speaker of Vietnamese contributes
o strengthens intellectual, analytical and reflective capabilities, and enhances creative and critical thinking. to their own sense of identity.
< O Learning Ia.ngu.ag.es also contributes to strengthening }he communlty‘§ social, economic gnd international developmgnt capabllltleg. Lang'uag'e CapabI|ItI?S Students analyse the use of punctuation and tone markers in different sentence types, including affirmative (for example, Em n com),
rerzjresen.t |IngUI|StIC ar:jd cuIFuraI respurce(zj; tlhrough whlch thg colmrrlmnlty ca;]n elnrg];age(zj socially, gultyrally and economically, in domains which include business, negative (for example, Em khang &n com), inter[ogative (for example, Em &n com khéng?), imperative (for example, An com dil) and
trade, science, law, education, tourism, diplomacy, international relations, health and communications. . . exclamatory, for example, Em &n nhiéu com qual They identify the meaning of Vietnamese homonyms (for example, hay may mean ‘usually’
Learning Aboriginal languages and Torres Strait Islander languages meets the needs and rights of young people to learn their own languages and recognises or ‘interesting) depending on the context. They analyse the structure and linguistic features of different types of texts and explain how these
their significance in the language ecology of Australia. For Aboriginal and Torres Strait Islander students, learning their own languages is crucial to overall ; . ) A N ;
learning and achievements, to developing a sense of identity and recognition and understanding of language, culture, Country and Place. For all students, features are |nﬂ.uenced by each teXt.S context, audience anq purpose. Thgy |dgnt|fy variations in language use betwee'.“ wrlt.ten anq spoken
learning Aboriginal languages and Torres Strait Islander languages provides a distinctive means of understanding the country in which they live, including the | {€Xts and explain how language choices depend on the participants, relationships and purpose of the exchange. They identify the impact of
relationship between land, the environment and people. The ongoing and necessary reclamation and revitalisation of these languages also contribute to social, cultural and intercultural influences on language, and use and explain Vietnamese words that have emerged through contact with other
reconciliation. languages (for example, ca rét, ca phé, can-tin), and from globalisation and technological advances, such as toan cau hoa, céng nghé théng
tin, nhat ky dién tw, noi chuyén qua mang. They explain how cultural ideas and perspectives are embedded in language use and
communication styles, for example, the importance of politeness and respect in Vietnamese language and culture.

Aims
The Australian Curriculum: Languages aims to develop the knowledge, understanding and skills to ensure students:
e communicate in the target language
e understand language, culture, and learning and their relationship, and thereby develop an intercultural capability in communication

¢ understand themselves as communicators.
These three aims are interrelated and provide the basis for the two organising strands: Communicating and Understanding. The three aims are common to all languages.

Key Ideas
Language and culture
The interrelationship of language, culture and learning provides the foundation for the Australian Curriculum: Languages.

In the languages learning area the focus is on both language and culture, as students learn to communicate meaningfully across linguistic and cultural systems, and different contexts. This process involves reflection and analysis, as students move between the new language being learnt and their own existing
language(s). It is a reciprocal and dynamic process which develops language use within intercultural dimensions of learning experiences. It is not a ‘one plus one’ relationship between two languages and cultures, where each language and culture stay separate and self-contained. Comparison and referencing
between (at least) two languages and cultures build understanding of how languages ‘work’, how they relate to each other and how language and culture shape and reflect experience; that is, the experience of language using and language learning. The experience of being in two worlds at once involves noticing,
questioning and developing awareness of how language and culture shape identity.

Structure
Learner background and time-on-task are two major variables that influence language learning and they provide the basis for the structure of the Australian Curriculum: Languages. These variables are addressed through the specification of content and the description of achievement standards according to
pathways and learning sequences respectively.

Pathways Sequences of learning Content structure Strands and sub-strands

In the Australian Curriculum: Languages, pathways for second language  The design of the Australian Curriculum: Languages takes account of different The content of the Australian Curriculum: Languages is organised A set of sub-strands has been identified within each strand, which reflects
learners, background language learners and first language learners entry points into language learning across Foundation — Year 10, which reflects  through two interrelated strands which realise the three aims. The dimensions of language use and the related content to be taught and learned.
have been developed as appropriate to cater for the dominant group(s)  current practice in languages. two strands are: The strands and sub-strands do not operate in isolation but are integrated in

of students learning each specific language within the current Australian «Communicating: using language for communicative purposes in relation to language use for different purposes in different contexts. The relative
context. For the majority of languages, one curriculum pathway has For the second language Iearner pathway and the background language learner interpreting, creating and exchanging meaning contribution of each sub-strand differs for described languages, pathways and
been developed for Years F-10, catering for the dominant cohort of pathway,.there are two learning sequences: *Understanding: analysing language and culture as a resource for bands of learning. The sub-strands are further differentiated according to a set
learners for that language in the current Australian context. For Chinese, *Foundation-Year 10 sequence interpreting and creating meaning. of ‘threads’ that support the internal organisation of content in each sub-strand.

*Years 7-10 (Year 7 Entry) sequence. These ‘threads’ are designed to capture (1) range and variety in the scope of

learning and (2) a means for expressing the progression of content across the

pathways have been developed for three learner groups: first language

learners, background language leamers and second language leamers.  For the first language leamer pathway, there is one learning sequence: The strands reflect three important aspects of language leaming:

. . *Years 7-10 (Year 7 Entry) sequence. 1) communication leaming sequences.
The Framework for Aboriginal languages and Torres Strait Islander
Languages includes three learner pathways: Content and achievement standards are described initially in a three-year band ~ 2) analysis of aspects of language and culture
Airst language learner pathway for Foundation-Year 2 followed by two-year bands of learning: Years 3-4; 5 flection that invol
srevival language learner pathway Years 5-6, Years 7-8 and Years 9-10. ) reflection atinvolves _ o
o reflection on the experience of communicating
ssecond language learner pathway. L . X S )
The Framework for Aboriginal Languages and Torres Strait Islander Languages o reflection on comparative dimensions of the languages
is written in the bands Foundation — Year 2, Years 3-6 and Years 7-10. In the available in students’ repertoires (for example, the first
absence of pedagogical evidence across the country for all these languages, language in relation to second language and self in
the broader band distinctions provide maximum local flexibility in curriculum relation to others).
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Year 7 and 8 Level Description
The nature of the learners

These years represent a transition to secondary school. Students in this sequence are continuing to study Vietnamese, bringing with them an established capability to interact in different situations, to engage with a variety of texts and to communicate about their immediate world and that of

Vietnam and other Vietnamese-speaking communities.

Vietnamese language learning and use

The focus of learning shifts from the world of learners’ own experience and imagination to the wider world. Learners make cross-curricular connections and explore intercultural perspectives and experiences relating to teenage life and interests. They increasingly access information from local
sources and the internet to explore topical themes and issues such as friends and family, home and school, discipline and freedom, study and relaxation, appearance and personality, food and health, and the natural and built environments. They read a range of Vietnamese texts, such as diary
entries, emails, letters, travel brochures, print or online reports and articles, to collate and use information about aspects of culture, both in Vietnam and in Vietnamese-speaking communities in the Australian context.

Vietnamese folk tales, common idioms, proverbs and folk songs (ca dao), such as TAm Cém, Son Tinh Thdy Tinh; mo kim déy bién; An tréi nh& ké trong céy; Cé khéng &n mudi c& won, Con curdng/céi cha me trém duong con hu, are also introduced at this level to familiarise students with
Vietnamese folk literature. Students learn to evaluate information and explore the representation of places, people, experiences and cultures in diverse sources. They use different processing strategies and their knowledge of language, increasingly drawing on understanding of text types, for
example, when writing a recount or report. They produce descriptive, imaginative, informative and persuasive texts to present information and opinions on topics and concepts studied. They use vocabulary and grammar with increasing accuracy, drafting and editing to improve structure and clarify

meaning.

Contexts of interaction

Learners work both collaboratively and independently, exploring different modes and genres of communication with particular reference to their current social, cultural and communicative interests. They pool language knowledge and resources to plan, problem-solve, monitor and reflect. They use
Vietnamese to interact with teachers, peers and local Vietnamese speakers, participating in authentic situations at home and school and within the local community. The context of interactions extends beyond the classroom and involves participating actively in planning individual events or
celebrations, for example, Tudn t6i chiing minh t6 chikc sinh nhét cho Nam & trurong nhé. Cudi ném nay nha minh di choi & dau? Con sé gitip ba me quét don nha cira dé &n Tét. Leamers participate in discussions and presentations on topics of interest and on life experiences in different
contexts and cultures. They listen to and view advertisements, announcements, conversations, television programs, documentaries, music performances and films to further explore Viethamese language and culture. Additional opportunities for interaction are provided by purposeful and integrated

use of information and communication technologies (ICT), for example, videoconferencing and e-learning.

Texts and resources

Learners read, view and interact with a broad range of texts and resources specifically designed for learning Vietnamese in school contexts, such as textbooks, readers, videos and online materials, including those developed for computer-supported collaborative learning. They also access
authentic materials created for Viethamese-speaking communities, such as films, literature, websites and magazines. They use a range of dictionaries and translation methods to support comprehension.

Features of Vietnamese language use

Learners use appropriate pronunciation, accent and intonation patterns and spelling in a range of sentences, such as statements, questions and exclamations. By building their language knowledge, learners are able to develop and express more complex concepts in Vietnamese. They use a range
of grammatical forms and structures to convey relationships between people, places, events and ideas. They employ a variety of sentence structures and grammatical features, including direct and indirect speech (Ba me néi véi téi: ‘Con nén cham hoc’. Ba me bao t6i nén chdm hoc) to elaborate
on ideas and opinions. Learners explore Vietnamese use of alliteration (vui ve, mat me, hén hé) and common onomatopoeic forms (ao ao, ri rao, di dung), as well as common expressions, idioms and proverbs, such as tién rung bac bién, co chi thi nén, uéng nurot nho’ nguén, to enrich their
understanding and use of language. They learn to distinguish between the meanings of Vietnamese homonyms such as an (‘eat’ or ‘win’) and hay (‘interesting’, ‘usually’ or ‘or’), depending on the context of use. They make connections between texts and cultural contexts, identifying how cultural
values and perspectives are embedded in language, for example, chi? hiéu, on nghia sinh thanh, tinh nghia thay tro, & hién g&p lanh, and how language choices determine how people, issues and circumstances are represented, for example, con cung/con yéu quy, lo ich to Ién/thiét hai déng

ké, hoan canh khé khan.

Level of support

The class will likely comprise background learners with a range of prior experience in studying Vietnamese. Learners are supported through multilevel and differentiated tasks. Consolidation of prior learing is balanced with the provision of new, engaging and challenging experiences. As they

develop increasing autonomy as language learners and users, learners are supported to self-monitor and reflect on language use in response to their experiences in diverse contexts.

The role of English

The classroom is increasingly characterised by bilinguality, with Vietnamese being the principal language of communication. English may be used separately or in conjunction with Vietnamese to compare and evaluate translations, or to express ideas, personal views and experiences. Learners
continue to develop a metalanguage for thinking and communicating about language and culture from a bilingual perspective, and discussing connections within and across languages and cultures. They recognise significant Vietnamese practices (mung tudi, xéng dat, li xi, tho cung 6ng ba),
values (long hiéu thao, coi trong giao duc) and beliefs (dao Phat, Nho gi4o), and explore the impact of culture on language use, for example, honorific words (da/da thura/thura/kinh thura) and expressions such as kinh ldo d&c tho, kinh trén nhurong durdi. They examine their personal and cultural
identity and reflect on the nature of intercultural exchanges in which they are involved, comparing themselves with other people and generations, questioning their own assumptions and others’ interpretation of their linguistic, social and cultural practices.

Year 7 and 8 Content Descriptions

Communicating

Understanding

Socialising
Initiate and sustain interactions with peers and known adults on topics and issues

related to social activities and personal interests.
[Key concepts: discussion, exchange, interaction; Key processes: expressing, sharing]

Engage in collaborative tasks and transactions in real or simulated contexts that
involve solving problems and making decisions.

[Key concepts: collaboration, transaction; Key processes: collaborating, planning,
negotiating]

Interact in classroom activities and discussions through asking and responding to
open-ended questions, and offering and justifying opinions.

[Key concepts: friendship, contribution; Key processes: responding, expressing,
justifying, sharing]

Informing

Locate, analyse and compare information relating to topics of shared interest or other
learning areas from a range of print, visual, digital and online sources.

[Key concepts: representation, media, leisure; Key processes: analysing, comparing,
connecting]

Convey information and ideas on different topics or events, describing and comparing
views, experiences and aspects of culture, using different modes of presentation for
particular audiences and contexts.

[Key concepts: representation, experience, audience, context; Key processes:
conveying, describing, representing, comparing]

Creating

Respond to different types of imaginative texts by explaining themes, messages and plot, and commenting
on characters and events.

[Key concepts: moral, representation, character, experience; Key processes: connecting, expressing,
explaining, describing]

Create and present a range of texts, including multimodal and digital texts, involving imagined places,
events, people and experiences, to entertain others.
[Key concepts: imagination, experience; Key processes: entertaining, creating]

Translating

Translate and interpret texts, compare own translation of a range of texts with others’, and explore
differences and strategies to overcome challenges in translation.

[Key concepts: meaning, difference; Key processes: interpreting, explaining, considering the validity of
different meanings]

Produce bilingual texts in multimodal and digital forms for the school and wider community, and provide
subtitles, commentaries or glossaries of cultural terms in either language to assist meaning.
[Key concepts: language, culture, meaning; Key processes: selecting, connecting interculturally]

Reflecting

Reflect on cultural differences between Vietnamese and English communicative styles, discussing how and
why they modify language for different cultural perspectives.

[Key concepts: communication, cultural perspectives; Key processes: reflecting, discussing, connecting]

Reflect on how and why being a speaker of Vietnamese contributes to their sense of identity and is
important to their Vietnamese cultural heritage.
[Key concepts: cultural heritage, identity; Key processes: reflecting, explaining]

Systems of Language

Apply Vietnamese pronunciation, spelling and intonation patterns in a range of sentences such
as statements, questions and exclamations.

[Key concepts: sound systems, writing systems; Key process: applying]

Understand and use elements of Vietnamese grammar to organise and elaborate on ideas and
opinions, such as direct/indirect speech and verbs to express modality.
[Key concepts: grammatical knowledge, elaboration; Key processes: understanding, applying]

Expand understanding of how different types of texts are structured and employ particular
language features to suit different audiences, contexts and purposes.
[Key concepts: text structure, language features; Key process: applying]

Language variation and change

Understand how language use differs between spoken and written texts, and depends on
participants, relationships and the purpose and mode of delivery.

[Key concepts: language use, context; Key processes: understanding, explaining]

Explore the impact on language of social, cultural and intercultural influences such as
globalisation and new technologies.
[Key concepts: globalisation, technology; Key processes: exploring, researching, explaining]

Role of language and culture

Analyse the ways in which choices in language use reflect cultural ideas and perspectives, and
reflect on how what is considered acceptable in communication varies across cultures.

[Key concepts: perspectives, beliefs; Key processes: exploring, describing, comparing]






