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Rationale
Through learning languages, students acquire:

e communication skills in the language being learnt

e anintercultural capability, and an understanding of the role of language and culture in communication

e acapability for reflection on language use and language learning.
Language learning provides the opportunity for students to engage with the linguistic and cultural diversity of the world and its peoples, to
reflect on their understanding of experience in various aspects of social life, and on their own participation and ways of being in the world.
Learning languages broadens students’ horizons in relation to the personal, social, cultural and employment opportunities that an increasingly
interconnected and interdependent world presents. The interdependence of countries and communities means people in all spheres of life are
required to negotiate experiences and meanings across languages and cultures. Despite its status as a world language, a capability in English
only is no longer sufficient. A bilingual or plurilingual capability is the norm in most parts of the world.
Learning languages:

e extends the capability to communicate and extends literacy repertoires
strengthens understanding of the nature of language, of culture, and of the processes of communication
develops intercultural capability
develops understanding of and respect for diversity and difference, and an openness to different experiences and perspectives
develops understanding of how culture shapes worldviews and extends learners’ understanding of themselves, their own heritage,
values, culture and identity

o strengthens intellectual, analytical and reflective capabilities, and enhances creative and critical thinking.
Learning languages also contributes to strengthening the community’s social, economic and international development capabilities. Language
capabilities represent linguistic and cultural resources through which the community can engage socially, culturally and economically, in
domains which include business, trade, science, law, education, tourism, diplomacy, international relations, health and communications.
Learning Aboriginal languages and Torres Strait Islander languages meets the needs and rights of young people to learn their own languages
and recognises their significance in the language ecology of Australia. For Aboriginal and Torres Strait Islander students, learning their own
languages is crucial to overall learning and achievements, to developing a sense of identity and recognition and understanding of language,
culture, Country and Place. For all students, learning Aboriginal languages and Torres Strait Islander languages provides a distinctive means
of understanding the country in which they live, including the relationship between land, the environment and people. The ongoing and
necessary reclamation and revitalisation of these languages also contribute to reconciliation.

Year 7 and 8 Achievement Standard

By the end of Year 8, students initiate and sustain a range of spoken and written interactions on topics of mutual interest, for example, 3TTCeRT T gTel &7 31T el
AT 317 TRAR 3 T A &7 19 gl 1 ATE &2 TAT HF AG AT ol fehed H AT & 6., TT @Y AN N aaR & As@ara d @gAdg
T ... They exchange views or experiences and offer opinions using language to encourage feedback and to express empathy or indicate agreement, for example, g
X Tl G2 &S, TUTS BN, HIR 81| ST fe Y gifeceh Yol | 93 g @ 1 a1 &, H3Y 319 & Ferfeifal 81 3 rorgrer wéy g W &1 o &
ot ufarera HE'HT—T{ Student complete transactions by negotiating, planning and solving problems, for example, Tig SI&aTT fehdet T &2 Ig 3R P Pl T a1
H 3T 87 Wiel H TR U1ET ST STelAT| AT IRATIRA gleAT ARGV | §3 T ATHATT AU 16T of Tehcl i1 a1 IHTG @I &l &. They use
reflective and evaluative language to support their own and others’ learning and to manage discussion and debate, for example, €T ¥ HI STT § ..., TE Th

3R T Tge[ 8. ST 31T g T & a8 S1eh & HIR I G@R IV & SGT ST ¢t TG healT Ieicl T61 191 foh.... T Taw faarerede g. When

speaking Hindi, they apply pronunciation and rhythm patterns, including consonant clusters and English words used in Hindi, to a range of sentence types. They
locate, collate and analyse information from a range of written, spoken and multimodal texts to provide an overview or to develop a position on selected issues or
interests. They use different modes of communication to report on perspectives, views and experiences or to invite action and debate. They interpret ways in which
values, characters and events are represented in a range of traditional and contemporary imaginative texts. Students create texts with imaginary characters and

contexts in a range of forms to entertain different audiences. They use grammatical forms and features such as prefixes, for example, JTeT-3T 3T -, THTA-FTHHTT

and suffixes, for example, $aTe], ST, SIS, TS ), and create compound and complex sentences by using postpositions such as JH 379X HHAT IR HTH T
AT Wl TN | & T I HIAT H1 FgaTd AR Tl TeT A et anfed ford & g Tohoralt el | 7 373t forgem arfes a1 U gl & vg el ol
e T of, comparative adjectives, for example, I 3= 6T & Fre & | HgeT T1T haTT 7 T I GITRAAR & | T AIST o1 g | g7 & 3778 TX

&1 and basic joining rules such as 3+31T = T to achieve cohesion.They translate texts from Hindi into English and vice versa, and compare their own translations with

others’, interpreting cultural elements. They produce texts in Hindi and English that reflect a bilingual and bicultural perspective. Students identify differences and
similarities in the way they interact in Hindi and English, and describe the nature of identity and cultural experience and identify the relationship between the two.

Students identify the relationship between individual and combined elements of spoken and written Hindi and apply writing conventions, including spelling, to convey
specific meaning in a range of texts. They use metalanguage to explain aspects of language and apply grammatical and lexical knowledge to determine the meaning of
unfamiliar words and to form and spell new ones. They use their knowledge of text structure and organisation to interpret the unfamiliar texts and create new ones.
Students explain how and why language use varies according to context, purpose, audience, mode of delivery and the relationship between participants. They explain
how and why their own use of Hindi has changed over time and depends on context. They identify the intercultural and multilingual nature of language use across
global communities and in social media and popular culture and explain how this influences their own lives. Students explain how language forms and usage reflect
cultural ideas, values and perspectives.

Aims

The Australian Curriculum: Languages aims to develop the knowledge, understanding and skills to ensure students:
e communicate in the target language
e understand language, culture, and learning and their relationship, and thereby develop an intercultural capability in communication
¢ understand themselves as communicators.

These three aims are interrelated and provide the basis for the two organising strands: Communicating and Understanding. The three aims are common to all languages.

Key Ideas
Language and culture
The interrelationship of language, culture and learning provides the foundation for the Australian Curriculum: Languages.

In the languages learning area the focus is on both language and culture, as students learn to communicate meaningfully across linguistic and cultural systems, and different contexts. This process involves reflection and analysis, as students move between the new language being learnt and their own existing
language(s). It is a reciprocal and dynamic process which develops language use within intercultural dimensions of learning experiences. It is not a ‘one plus one’ relationship between two languages and cultures, where each language and culture stay separate and self-contained. Comparison and referencing
between (at least) two languages and cultures build understanding of how languages ‘work’, how they relate to each other and how language and culture shape and reflect experience; that is, the experience of language using and language learning. The experience of being in two worlds at once involves noticing,

questioning and developing awareness of how language and culture shape identity.
Structure

Learner background and time-on-task are two major variables that influence language learning and they provide the basis for the structure of the Australian Curriculum: Languages. These variables are addressed through the specification of content and the description of achievement standards according to

pathways and learning sequences respectively.

Pathways

In the Australian Curriculum: Languages, pathways for second language
learners, background language learners and first language learners
have been developed as appropriate to cater for the dominant group(s)
of students learning each specific language within the current Australian
context. For the majority of languages, one curriculum pathway has
been developed for Years F-10, catering for the dominant cohort of
learners for that language in the current Australian context. For Chinese,
pathways have been developed for three learner groups: first language
learners, background language learners and second language learners.

Sequences of learning

current practice in languages.

pathway, there are two learning sequences:
Foundation-Year 10 sequence
*Years 7-10 (Year 7 Entry) sequence.

o ] *Years 7-10 (Year 7 Entry) sequence.
The Framework for Aboriginal languages and Torres Strait Islander

Languages includes three learner pathways:
«first language learner pathway

erevival language learner pathway

ssecond language learner pathway.

Years 5-6, Years 7-8 and Years 9-10.

development.

The design of the Australian Curriculum: Languages takes account of different
entry points into language learning across Foundation — Year 10, which reflects

For the second language learner pathway and the background language learner

For the first language learner pathway, there is one learning sequence:

Content and achievement standards are described initially in a three-year band  2)
for Foundation—Year 2 followed by two-year bands of learning: Years 3—4;

The Framework for Aboriginal Languages and Torres Strait Islander Languages .
is written in the bands Foundation - Year 2, Years 3-6 and Years 7-10. In the

absence of pedagogical evidence across the country for all these languages,

the broader band distinctions provide maximum local flexibility in curriculum

Strands and sub-strands

A set of sub-strands has been identified within each strand, which reflects
dimensions of language use and the related content to be taught and learned.
The strands and sub-strands do not operate in isolation but are integrated in
relation to language use for different purposes in different contexts. The relative
contribution of each sub-strand differs for described languages, pathways and
bands of learning. The sub-strands are further differentiated according to a set
of ‘threads’ that support the internal organisation of content in each sub-strand.
These ‘threads’ are designed to capture (1) range and variety in the scope of
learning and (2) a means for expressing the progression of content across the
learning sequences.

Content structure

The content of the Australian Curriculum: Languages is organised
through two interrelated strands which realise the three aims. The
two strands are:

«Communicating: using language for communicative purposes in
interpreting, creating and exchanging meaning

*Understanding: analysing language and culture as a resource for
interpreting and creating meaning.

The strands reflect three important aspects of language learning:
1) communication
analysis of aspects of language and culture

3) reflection that involves

o reflection on the experience of communicating
reflection on comparative dimensions of the languages
available in students’ repertoires (for example, the first
language in relation to second language and self in
relation to others).




Year 7 and 8 Level Description

The nature of the learners

The transition to secondary schooling involves social and academic demands that coincide with a period of maturational and physical change. Learners are adjusting to a new school culture with sharper divisions between curriculum areas. There is a need for continuity through change in relation to their language
learning. Learners at this level may find themselves in classes involving a range of previous experience with Hindi language-culture. A multilevel and differentiated approach to teaching and task design responds to this diversity of prior experience.

Hindi language learning and use

Hindi is used for classroom interactions and transactions, for creating and maintaining classroom relationships, for explaining and practising language forms, and for developing cultural understanding. Additional opportunities for interaction in the target language are provided by purposeful and integrated use of
ICT. Learners work collaboratively and independently, exploring different modes and genres of communication with particular reference to their current social, cultural and communicative interests. They pool language knowledge and resources to plan, problem-solve, monitor and reflect. They use modelled and
rehearsed language in familiar and unfamiliar contexts, and increasingly generate original and personal language. They compose and present more complex and varied texts (for example, media and hypermedia texts, shared stories, poetry, songs/raps, blogs, advertisements, reports and journal entries), and
plan, draft and present imaginative and informative texts They design interactive events and collaborative learning experiences and participate in discussions and activities. They use vocabulary and grammar with increasing accuracy, drafting and editing written work to improve structure and clarify meaning. They
make cross-curricular connections and explore intercultural perspectives and experience.

Contexts of interaction
While the primary context of interaction remains the Hindi language classroom, learners are encouraged to engage in interactions with peers in India and other Hindi-speaking regions of the world, including Australia, through electronic means of communication. Learners have additional access to Hindi speakers
through media and community events, websites, social media and radio streaming.

Texts and resources
Learners work with a range of texts specifically designed for learning Hindi in school, such as textbooks, literary texts, videos, readers and online media resources. They also access materials created for Hindi-speaking communities, such as songs, films, magazines, advertisements and websites. They read, view
and interact with a growing range of texts for a wider range of purposes (for example, informational, transactional, communicative, imaginative and expressive).

Features of Hindi language use
Learners expand their range of vocabulary to domains beyond their personal experience and interests, applying phonic and grammatical knowledge to spell and write unfamiliar words. They use a range of grammatical forms and language structures to convey more complex relationships between ideas and
experiences, creating compound and complex sentences by using postpositions such as # 3781 foIRITT AT THT YT gleT A Tg el oI Wed FX o |. They recognise the function and form of commonly used suffixes and prefixes and relationships between words with a shared base, such as §fe, ggfe,

E:lj?ﬂﬁf, Ejj?ﬂ?—ﬁ They distinguish between active and passive voice according to context, HeT 3TTTeh! T HEIRED elra IATE | and use a range of tenses to describe routines and actions, # feeelr ST IgT él H ferolr aram a3 feeelt SS9, They develop awareness of how language structures
shape textual features, and they adopt a wider range of processing strategies, drawing increasingly on their understanding of text conventions when encountering unfamiliar texts. They continue to build metalanguage to describe grammatical and textual features. They recognise and use idiomatic expressions
such as 311 T dRT, and employ descriptive and expressive language, including onomatopoeic and mimetic words, to create particular effects and engage interest.

Learners make connections between texts and cultural contexts, identifying how cultural values and perspectives are embedded in language and how language choices determine how people, issues and circumstances are represented. They are increasingly aware of the relationship between languages and
cultures, noticing, for example, values such as family commitment and respect expressed in cultural practices as well as embedded in Hindi grammatical and vocabulary systems. They reflect on the nature of bicultural and intercultural experience, on how languages change in response to social and cultural
change, and on their individual identities as users of two or more languages in a multicultural social context.

Level of support

Particular support is required at this stage of learning to manage the transition to secondary schooling and to encourage continued engagement with language learning. Opportunities to review and consolidate prior learning are balanced against provision of engaging and relevant new experiences and more
challenging tasks. Learners require continued scaffolding, modelling and material support at paragraph and whole-text level for written language and for developing fluency and accuracy in spoken language. They are supported to develop increasing autonomy as language learners and users, and to self-monitor
and adjust language in response to their experience in various contexts. They are encouraged to engage more critically with resources such as websites, dictionaries, translating tools and other language resources designed to enrich their receptive and productive language use.

The role of English

Hindi is used in more extended and elaborated ways and English is used when appropriate for comparison or reflection. Using Hindi to express ideas and feelings, exchange opinions and manage shared activities increasingly involves ‘cultural’ as well as ‘linguistic’ choices, personal and social elements as well as
grammatical ones, such as making decisions about the use of titles and polite prefixes. At this stage, learners draw from both languages as they move from the what considerations to the why and how questions: from noticing that language and communication are culturally shaped to thinking about the values,
experiences and perspectives that lie inside cultural differences, and about how these impact on their own experience as they move between languages and cultural systems.

Year 7 and 8 Content Descriptions

Communicating Understanding
Socialising Creating Systems of Language
Interpret and compare representations of values, characters and events from a range of traditional and Identify correspondence between individual and combined elements of spoken and written Hindi, such as

Initiate and sustain a range of spoken, written and online interactions, for
example, exchanging views or experiences, offering opinions and
making connections across different areas of interest.

[Key concepts: relationship, experience, communication; Key processes:

contemporary imaginative texts. pronunciation of consonant clusters or the pronunciation and spelling of English words used in Hindi.
[Key concepts: theme, representation, values, humour; Key processes: comparing, analysing, identifying; | [Key concepts: syntax, prefixes, suffixes, word derivation; Key processes: recognising, analysing]

Keytext types: cartoons, games, fables, fims| Apply grammatical and lexical knowledge to work out the meaning of unfamiliar words, to form and spell new

interacting, listening, responding, recounting] Create and perform a range of texts to entertain others that involve imagined characters and contexts and | ones, to create compound sentences, to recognise and use prefixes and suffixes and to develop metalanguage.
E in collaborative acivities that involve planni bl i different modes of presentation. [Key concepts: phonics, word building, idiom; Key processes: understanding, applying rules, using
ngage In collaboralive activities that INVolve planning, problem-Soving, - key concepts: creativity, characterisation, imagination, emotion; Key processes: composing, performing; | metalanguage]
communicating and transacting in real or simulated situations and Key text types: sketches, drama, songs, stories, cartoons] . . . }
contexts. ) Apply understanding of text structure and organisation to interpret unfamiliar texts and to create own texts for
[Key concepts: design, transaction, planning; Key processes: Translating o o . . specific purposes.
transacting, considering, problem-solving, decision-making] Translate a range of short texts used in different contexts from Hindi into English and vice versa, [Key concepts: textual conventions, tenor, audience; Key processes: identifying, classifying, explaining]
. . o comparing each other's versions and how they translated elements that involve cultural knowledge and L
Interact with peers and the teacher to complete learning activities and to understanding. Language variation and change
sypport.their own and. others’ Iearning by managing debate and [Key concepts: meaning, equivalence, translation; Key processes: translating, approximating, comparing, Explore how Iangugge use varies apcording to context, purpose, gudience qu mode of delivery.
discussion and checking understanding. evaluating] [Key concepts: register, mode, audience; Key processes: comparing, explaining]
[Key concepts: debate, perspective, exchange, response; Key - o . . o . . . . -
processes: discussing, responding, evaluating, reflecting] Produce bilingual texts such as digital stories, programs for events, performances, skits or poems that Reflect on changes in their own use of Hindi over time in social, community and school contexts, explaining
reflect the experience of ‘living between languages’. reasons for changes or adaptations.
Informing [Key concepts: equivalence, interpretation; Key processes: composing, selecting, translating] [Key concepts: language change, expression, experience; Key processes: reflecting, monitoring, analysing]
Access, collate and analyse information from different print and digital . . . " . . .
sources to present an overview or develop a position on selected issues Reflecting Recognise the intercultural and multilingual nature of language use in social media and popular culture,
of interests. Consider differences and similarities in style and use of language when interacting in Hindi and in English, | considering how this influences aspects of their lives. . N
[Key concepts: perspective, context, representation; Key processes: noticing when the choice is made to use either or both languages. [Key gqncepts: globalisation, cultural expression, multilingualism; Key processes: researching, classifying,
comparing, analysing presénting p’rofiling] ’ [Key concepts: code-switching, code-mixing, intercultural communication; Key processes: monitoring, explaining]
Use diﬁert;nt modes (;f communit;ation to report on personal or shared analysing, dscussing] Role of language and cuiture
perspecives, views and experiences or to ir?vite actipon or debate Discuss the nature of identity and of cultural experience, considering the dynamic and responsive Underst?nd that language is not neutral and that its forms and usage reflect cultural ideas, values and
' ' ionshi erspectives.
[Key concepts: experience, cultural expression; Key processes: relationship be_tw.e.en th? two. . , ) ) . . . pK P ts: culture. | h tati lues: K - reflecti vsi
[Key concepts: bilingualism/multilingualism, culture; Key processes: reflecting, analysing, comparing] [Key concepts: culture, language change, representation, values; Key processes: reflecting, analysing,

designing, reporting, comparing]

comparing]






